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ABSTRACT 
Ika Umi Ismawati, 2019, “An Analysis Types of Speech Act Used by English Teacher in 
English Teaching Learning Process at SMP N 4 Tengaran  in Academic Year 2018/2019”. 
Thesis. English Education Department, Cultures and Languages Faculty , The State Islamic 
Institute of Surakarta.  
Advisor : Irwan Rohardiyanto, M.Hum.  
Key words : Speech Acts, Pragmatic, Qualitative Analysis, English teaching  
The purposes of this study was to identify the types of speech acts performed by the 
English teacher in English teaching and learning process at SMP N 4 Tengaran, semarang on 
the basis of Searle‟s theory of speech acts and to identify the most dominant kind of speech 
act.  
This research was descriptive-qualitative in nature. More specifically this research 
was classified as a case study. The object of this study was the utterances uttered by the 
English teacher of SMP N 4 Tengaran during the teaching and learning practices. The data 
were in the form of words, phrases, and utterances employed by the teacher. The researcher 
played the role as the primary instrument in which she was involved in all of the process of 
this research starting from the research design until the data report. The data were obtained 
through conducting observations accompanied by audio recording. The data were, then, 
transcribed into the written form, selected to fit the objectives of the study, recorded into the 
data sheets, interpreted and analysed using the theory of speech acts proposed by Searle. The 
data were analysed by using interactive qualitative method proposed by Miles and Huberman 
(1994). In addition, coding system was also applied to ease the researcher in classifying the 
data. the researcher used theoretical triangulation. The researcher compared the data of this 
research to the related theory. The researcher checked the data of speaker utterances based on 
the directive speech acts theory of Searle.  
The research findings show that 1) there are four kinds of speech acts performed by 
the teacher, namely, directives, representatives, expressive and commissives. directive 
utterances was used 114 times which represent 64.044% , representative was used 51 times 
which represent 28.651% , expressive 8 times representing 4.494%, and commisive 4 times 
representing 2.247%. while the least frequent speech acts went to declarative (0%). It is 
because declarative perfome if the speaker has to have a special institutional role. 2) The 
most frequently used speech acts were directives From 178 utterances, Directives was mostly 
domiant used by English teacher in teaching learning process. Asking appeared to be the 
most dominant speech act. The use of directives was understandable since in restricted 
discourse like classroom setting, the relation between the teacher and the students was 
asymmetrical in nature. The teacher‟s use of asking allowed the students to participate more 
actively in the lesson. By giving the question, the teacher can know whether the students 
understand or not about the lessons learned. Meanwhile, asking was employed to check the 
students‟ background knowledge. 
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CHAPTER 1 
INTRODUCTION 
A. Background of study 
Communication is a process of transfering information, message, 
and a conversation by one person to another. So the information or 
message comes with the intention of someone who conveys information. 
In an act of communication there is usually at least one speaker or sender, 
a communication message which is transmitted, and a person or persons 
for whom this message is intended (the receiver). (Richard and Schmidth, 
2010:97). Communication is actually a process to explain say, say what 
you want delivered between those who convey or explain to those who 
listen. The most importance to communication and interaction with many 
people is language. 
Language is the process of communicating a message between at 
least two speaking subject, one of them is the addresser or sender, the 
other, the addressee or receiver. Kristeva, (1989:7). Language used for 
many purose. Language is the system of human communication which 
consists of the structured arrangement of sounds (or their written 
representation) into larger units, e.g. morpemes, words, sentences, 
utterance (Ricard and Schmidth, 2010:311). Language can be express our 
feelings, ask question, make requests, protest, criticize, insult, apologize, 
promise, thank, say hello and goodbye. Language is important to 
communicate in teaching process, a good communicate will be help us in 
the teaching learning process. Teacher as the speaker will be easy to 
explain the material to the students as listener. Communicate properly is 
one of the main points in a process of learning to achieve better learning 
outcomes. Teacher will produce some utterance in order to convey the 
material to the students through their speech and the students have to know 
the context when the utterances convey the material. 
 
2 
 
 
 
Speech acts as the basic unit of language are central to effective 
communication since they allow people to perform a wide range of 
functions such as apologizing, thangking, commanding, requesting and the 
like. Such phonomenon of speech acts happens everywhere, not to 
mention in the classroom setting. It is evident that the teaching and 
learning process involves a lot of interactions where teacher and students 
produce a number of utterance especially during language class. This 
particular language class. This particular language used in classroom 
setting is widely known as classroom speech acts. The use of speech acts 
determines how the teaching and learning process will happen. Cullen 
(1998) in Celce-Murcia (2000) emphasizes that the language used by the 
teacher (speech acts) is particularly important since it will support and 
enhance learning. The use of appropriate speech acts will lead to 
succesfull teaching and learning process and vice versa. 
However, somethimes it is difficult to understand what the teacher 
says in the acts; thus, it often causes misunderstanding in interpreting the 
messages. This case occurs in SMP N 4 Tengaran with their status as 
foreign language learners. The tend to get difficulty since the production 
of speech acts are varied in the forms and fuctions. The understanding of 
the utterances also depends crucially on the actual contexts and the 
pragmatic knowledge, especially speech acts. For example, the expession 
“The mid-term test will begin on the second of desember” can be 
interpreted in two ways. Firstly, in terms of locutionary act, the utterance 
is smply regarded as informing in which the teacher gives the information 
to the students about the mid-term test. Secondly, in terms of illocutuonary 
act and its force, the utterance can be clasified into directive act with the 
force of warning. By producing the utterance, the teacher ties to warn the 
students to study for the mid-term test.  
As mentioned earlier, speech acts are vitally important to the 
teaching and learning process. It is justified since the acts of transmitting 
knowledge, organizing activities, controlling classroom, and giving 
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instructions are done through teacher talks that contain the speech acts. 
Having sufficient knowledge of pragmatics especially speech acts is also 
of great importance in order to minimize misunderstanding during the 
teaching and learning process. This is also supported by the fact that in 
today‟s language teaching, students are not only demanded to possess 
grammatical competence but also pragmatic competence. Communication 
barrier will not happen if both teachers and students possess good 
pragmatic competence. Thus, it can be said that the failure or success of 
teaching and learning is greatly determined by the appropriate use of 
speech acts. Considering the views described above, the present study is 
interested in identifying the types of speech acts performed by the English 
teacher of  VIII during the English teaching and learning process at SMP 
N 4 Tengaran. 
Based on the explanations above, researcher wants to identify what 
the purpose of the teacher in the speech act in the learning process. The 
research will help teachers find out the implementation of speech acts that 
are used in their learning, and it is known that the researcher is interested 
in discussing the teacher teaching in English teaching learning process. 
Then, researcher has a purpose to study a problem related to speech acts of 
the teacher with the title: AN ANALYSIS SPEECH ACTS USED BY 
ENGLISH TEACHER IN ENGLISH TEACHING LEARNING 
PROCESS AT SMP N 4 TENGARAN SATU ATAP SEMARANG IN 
ACADEMIC YEARS 2018/2019. In additions, the researcher is interested 
in pragmatic study because in speech acts explanations every speech 
containing the meaning. In this study the researcher wants to explore 
illocutionary acts performed by the teachers in classroom.  
B. Identification of Problem 
 Based on the background of the study above, the researcher finds 
some problems dealing with a pragmatic analysis of speech act utterances 
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of the English Teacher at Teaching Learning Process in SMP N 4 
Tengaran in academic years 2018/2019, The problems as follow:  
1. Teacher are not aware when the students understand about the material 
or not.  
2. In English learning process, the teacher does not aware with her 
utterances whether the students understand about the material or not, 
but the teacher keep trying to make students understood.  
3. Are there still many problems faced by the English teacher in 
implementing the characters which are expected to be implemented by 
them during the class based on the lesson plan?  
4. Teacher uses various type of speech acts to express their intention 
depending 
5. One of them is Speech on the situation. She or he may perform speech 
acts explicitly or implicitly.  
C. Limitation of The Problem 
There are many part of pragmatics study act, speech acts have three 
part locutionary acts, Illocutionary acts, and perlocutionary acts. Due to 
the limitation of time and the researcher‟s knowledge, this research is 
limited only to analyze the types of speech acts performed by the English 
teacher during the teaching and learning process at SMP N 4 Tengaran. 
The theory of speech acts adopted in this study is the theory proposed by 
Searle. The reseacher used illocutionary acts theory proposed by Searle 
that focus in illocutionary speech acts and theory from Yule who explains 
speech act based on the way to convey. They are representatives, 
directives, expressive, commissives, and declarations. The illocutionary 
forces are also identified in this study. It is intended to create 
understanding on how the messages should actually be interpreted.  
D. Problem Formulation 
Based the limitation of the problem above, the following of the 
problems statement to answers in this question:  
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1. What types of speech acts are performed by the English teacher in 
teaching learning process at SMP N 4 Tengaran in Academic years 
2018/2019 ? 
2. What is the most dominant type of speech acts used by the English 
teacher in teaching learning process at SMP N 4 Tengaran in Academic 
years 2018/2019 ? 
E. The Objectives of the Study 
Related the problems above, the objectives of the research are: 
1. To Identify the types of speech acts are performed by the English 
teacher in teaching learning process at SMP N 4 Tengaran in Academic 
years 2018/2019 
2. To identify the dominant type of speech act used by the English teacher 
in teaching learning process at SMP N 4 Tengaran in Academic years 
2018/2019 
F. The Benefits of the Study of Study 
The result of the research is supposed to give benefits as follow: 
1. The teacher will get more knowledge and sufficient information about 
speech act, and pragmatics. 
2. The teacher know the kinds about teacher utterances used after they 
learn about speech acts and about pragmatics. 
3. The writer and the reader will get sufficient information about speech 
acts and pragmatics. 
4. The students would comprehend the kinds of speech acts that are used 
by their teacher. 
5. The students would be more easily to get the teacher „illocutionary 
speech acts, not only to graph the material but also to be connected with 
them including in the communication.  
G. Definition of Key terms 
The following definitions are given to make the reader have to 
understanding for some terms used in this study. They are also intended to 
avoid ambiguity or misinterpretation. They are following : 
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1. Pragmatics 
Pragmatics is the study of the relationship between the linguistic 
form and the user of that form. It means that the relationship from some 
utterance to know the form and to know the aims of those utterance 
(Yule (1996;4).   
2. Speech acts 
Yule (1996:47) said that speech acts is actions performed via 
utterances. The utterances of some sentences must be treated as the 
performance of an act (Austin, 1962:121)  
3. Illocutionary Acts 
Yule (1996:48) said llocutionary acts are certain communicative 
purpose made by speaker or actions performed via communicative force 
of utterance, such as performing, apologizing, offering, and 
questioning. It is also called the acts of doing something (Leech, 1983: 
199).  
4. Utterances  
An utterance is an acts of speech or writing; it is a specific event 
at a particular time and place and involving at least one person, the one 
who produces the utterance, but usually more than one person.” 
(Kreidler, 1998:26). Allen & Raymon state that Language can be 
viewed as an instance of such goal-oriented behaviour. Utterances are 
produced by actions (speech acts) that are executed in order to have 
some effect on the hearer. 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
 
In analyzing this research, it needs the existence is chapter presents 
the several theories related to this research. Those are definition of 
pragmatics, speech acts, kind of speech acts, kind of illocutionary speech 
acts, filicity conditions, context and the previous study. 
A. Theoretical Description 
1. Definion of Pragmatics 
It has been widely known that language is used by people in 
communication. To understand the nature of a language is to 
understand how it is used in communication. Thus, language should 
not only be viewed as a product in the form of utterances but also a 
process. The process here refers to how people employ language as 
a means to achieve their goals. This phenomenon is studied under 
the study of pragmatics. 
The term pragmatics was first coined by the philosopher, 
Morris in the 1930s who describes pragmatics as the study of the 
relationship between the signs and its interpreters (Schiffrin, 1994: 
191). There are a number of definitions of pragmatics but in general, 
many scholars set to agree that pragmatics is a study of language 
meaning related to the users of language and the context. 
Cruse (2006: 3) states that pragmatics is interested in 
investigating the meaning of language which links closely to the 
context. Similarly, Griffiths (2006: 1) proposes that pragmatics 
focuses on how language is used as a tool to create meaningful 
communication taking into account the situations or contexts of use. 
Thus, three consequences can be drawn from this. Firstly, the same 
messages can be conveyed through various ways and the same set 
of utterances can carry different meanings. Secondly, there is often 
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left communicated with just a little having been said. Lastly, it is 
possible to make mistakes in interpreting the intended message. 
Furthermore, Yule (1996: 3) believes that pragmatics is 
concerned with four main areas. Firstly, pragmatics is concerned 
with the study of meanings of utterances as communicated by the 
speaker and interpreted by the listener. Secondly, pragmatics has to 
do with the context that influences how the speaker communicates 
their message. Thirdly, pragmatics is the study of how more gets 
communicated than is said which explores how the hearer arrives to 
the speaker’s intended meaning. Finally, pragmatics deals with the 
notion of distance between the speaker and the hearer that 
determines the choice between the said and the unsaid. 
All of the definitions offered by the experts above consider 
contexts in studying the use of language. Thus, it can be concluded 
that pragmatics is the study of how language is being used in relation 
to the context as it is communicated by the speaker and interpreted 
by the listener. Accordingly, pragmatics will look for further 
meaning that cannot be captured by semantic theory since 
pragmatics enables people to interpret the speaker’s meaning when 
they do not exactly say what they mean. Therefore, studying 
language via pragmatics allow people to gain better understanding. 
2. Scopes of Pragmatics 
There are some scopes studied under the area of pragmatics. They 
include deixis According to Levinson (1983: 54), deixis essentially 
concerns the way in which languages encode or grammaticalise 
features of the context of utterance or speech event. Furthermore, 
Yule (1996: 9-14) divides deixis into three categories; Person Deixis, 
Spatial Deixis and Temporal Deixis. 
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Cooperative principle, there are some principles that guide 
people in conversation as the basis for cooperative and helpful 
communication. These principles are described by Grice (1975: 45) 
as cited in Wardhaugh(2006: 291) as cooperative principle: ‘Make 
your conversational contribution such is required, at the stage at 
which it occurs, by the accepted purpose or direction of the talk 
exchange in which you are engaged.’ Grice as cited in Cutting 
(2002: 34-35) elaborates cooperative principle into four maxims; 
maxim of quantity, maxim of quality, maxim of relation and maxim 
of manner. 
 Implicature, In everyday conversation, people do not always 
adhere to the Gricean’s maxims. Sometimes their utterance means 
more than just what being said; hence there is an additional conveyed 
meaning called an implicature (Yule, 1996: 35). Similarly, Mey 
(1993: 45) points out that the word implicature is derived from the 
verb ‘to imply’ which means ‘to fold something into something 
else’; hence, that which is implied, is ‘folded in’, and has to be 
‘unfolded’ in order to be understood. Grice in Levinson (1983: 103-
128) divides implicature into two categories. Those are conventional 
implicature and conversational implicature. 
Presupposition According to Griffiths (2006: 143), people 
use the shared background assumptions about what the interlocutor 
assumes in interpreting utterances. These shared background belief 
are described as presuppositions. It is obvious that presuppositions 
are a part of a common ground between the interlocutors and they 
are essential to the construction of connected discourse.  
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B. Speech Acts 
1. The Definition of Speech Acts 
People do not merely create a set of grammatically correct 
utterances when they speak but they also perform some 
functions via those utterances. This is the basic idea of speech 
acts in which people use language to perform actions. As 
defined by Yule (1996: 47), speech act is an action performed 
via language. Through speech acts, people can perform a single 
utterance with more than one act. People can perform requests, 
commands, apologies, promises and so on. Similar to Yule’s 
definition, Aitchison (2003: 106) defines speech acts as a 
sequence of words that behave somewhat like actions. By 
performing speech acts, the speaker is often trying to achieve 
some effect with those words; an effect which might in some 
cases have been accomplished by an alternative action. For 
example: 
It is so hot in here. 
The utterance above can be regarded as a request to turn on 
the fan or air conditioner. If the hearer recognizes the speaker’s 
intention, he or she will definitely turn on the fan or the air 
conditioner. The utterance is obviously influenced by the 
context or the situation where the interaction takes place. This 
circumstance is called speech event (Yule, 1996: 47). This is the 
nature of speech event in which it will determine the 
interpretation of an utterance as performing a particular speech 
act. 
In conclusion, speech acts are those utterances used to 
accomplish such actions. It is important to bear in mind that to 
understand how the acts work, one cannot simply ignore the role 
of context around the utterances. 
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Speech Acts Classification based on Austin’s and Searle’s 
1) Austin’s Classification of Speech Acts 
The basis of Austin’s theory (1962) lies on his belief that 
speakers do not merely use language to say things, but to do 
things and thus utterances could be regarded as speech acts 
(Schauer, 2009: 7).Based on this notion, he, then, proposed 
three dimensions that usually consist in speech acts, namely 
locutionary act, illocutionary act and perlocutionary act 
(Schauer, 2009: 7). 
a) Locutionary Acts 
Locutionaryactis the basic act of utterance. It simply 
means the actual words that the speaker uses. When 
someone utters “It is going to rain”, he/she simply refers to 
the weather which is cloudy so the rain is about to fall soon. 
b) Illocutionary Acts 
As mentioned earlier, however, people also use 
language to perform such actions. There must be an 
intention behind the utterance.This particular aspect of 
speech act is regarded as illocutionary act; what the 
speakers are doing with their words (Cutting, 2002: 
16).Yule (1996: 48) adds that the illocutionary act is 
performed via the communicative force of an utterance 
which is generally known as illocutionary force. For 
example: It is going to rain. 
Looking at the surface level, the utterance might 
only be interpreted as informing the hearer about the 
weather. If it is analyzed based on the illocutionary force, 
the utterance can be regarded as a warning from the speaker 
to the hearer. The speaker may warn the hearer not to go 
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outside since it is going to rain. Otherwise, he or she warns 
the hearer to bring an umbrella if the hearer wants to go 
outside. 
c) Perlocutionary Acts 
The consequences of illocutionary acts are described 
as perlocutinary acts or the effects of the utterance on the 
hearer (Cutting, 2002: 16). These ultimate effects are of 
course dependent on the particular circumstances of the 
utterance and are by no means always predictable. Using 
the same example of the utterance in the illocutionary act 
above, the perlocutionary effect of the utterance could be 
accomplished if the hearer recognizes the sentence as a 
warning. The perlocutionary act is that the hearer would not 
go outside or just stay at home. 
To put it simply, locutionary acts are the real words 
or utterances performed by the speaker. Meanwhile, 
illocutionary acts are the intentions behind the speaker’s 
utterances and perlocutionary acts are the effectsthat the 
utterances have on the hearer. Austin as cited in 
Wardhaugh(2006: 286), then, develops his own 
classification of speech acts. They are as follows: 
a) Verdictives 
Austin advocates that verdictives deal with 
delivering of a verdict upon evidence or reasons. The 
verdicts are usually delivered by a jury, arbitrator or 
umpire. These kinds of speech acts are typified by the 
verbs acquit, hold, calculate, describe, analyze, 
estimate, date, rank, assess, and characterize, grade, 
estimate, diagnose . 
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b) Exercitives 
These have to do with the giving of a decision in 
favor of or against a certain course of action or 
advocacy of it. In other words, executives deal with the 
way people exercise powers, rights, or influence on 
other people. A familiar example is the utterance ‘I 
pronounce you husband and wife’which is usually said 
by priests in marrying; thus, it turns two person into a 
couple. Other example of exercitives are order, 
command, direct, plead, beg, recommend, entreat and 
advise, dismiss, nominate, veto, declare closed, declare 
open, as well as announce, warn, proclaim, and give. 
c) Commissives 
Commisives are associated with the speaker’s 
commitment to a certain course of action. Some of the 
apparent examples include promise, vow, pledge, 
covenant, contract, guarantee, embrace, and swear. 
d) Expositives 
Expositives are used to make statements fit into the 
ongoing discourse such as clarifying and arguing.The 
list of words of expositives includes affirm, deny, 
emphasize, illustrate, answer, report, accept, object to, 
concede, describe, class, identify and call. 
e) Behabitives 
Behabitivesare concerned with people’s behavior 
and social’s attitude towards other people’s imminent 
or past conduct. These are associated with such matters 
such as apologizing, congratulating, blessing, cursing or 
challenging. 
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2) Searle’s Classification of Speech Acts 
Similar to Austin’s work, Searle segments utterances 
into an utterance act, propositional act, illocutionary act, 
and perlocutionary actalthough it is the illocutionary act 
which becomes the central subject to Searle’s framework 
(Schiffrin, 1994: 55). This view allows Searle to explicitly 
associate speech acts with the study of language and 
meaning. Searle as cited in Mey(1993: 117) argues that 
Austin’s taxonomy does not maintain a clear distinction 
between illocutionary verbs and acts. Thus, Searle 
established his own classification of speech acts which 
includes representative, directives, commissives, 
expressive and declarations (Mey 1993: 131). 
a) Representatives 
Representatives are those kinds of speech acts used 
to represent a state of affairs; which have a word-to-
world fit. Statements of fact, assertions, conclusions, 
and descriptions are such forms of representatives in 
which people represent the world as they believe it is 
(Yule, 1996: 53). Cutting (2002: 17) adds that these acts 
can be used to perform some functions such as 
describing, claiming, hypothesizing, insisting and 
predicting. 
Representative is very subjective as it is based on 
speaker’s belief. Thus, the belief may have different 
degrees of force. For example, in the utterance ‘The 
earth orbits the sun’, the speaker believes that it is the 
earth that orbits the sun and not the opposite. In using a 
representative, the speaker attempts to make words fit 
the world. 
b) Directives 
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Directives deal with the acts that speakers use in the 
attempt of getting someone else doing something. These 
types of speech acts express the speaker’s wish in which 
the future act is carried out by the hearer. The direction 
of fit of directives is world-to-word. According to 
Cutting, the illocutionary forces of these acts 
encompass commanding, ordering, requesting, 
suggesting, inviting, forbidding, and so on. In addition, 
Yule (1996: 54) proposes that directives can be 
perceived negative and positive. The examples below 
are such kinds of directives: 
a) Could you open the door, please? 
b)  Pass me the salt. 
c) Stand up! 
c) Commissives 
Commissives are those kinds of speech acts that 
speakers use to commit themselves to some course of 
future actions. In performing commissives, an intention 
is expressed by the speaker and the proposition in terms 
of future act will be done by the speaker. Cutting (2002: 
17) adds that promising, threatening, refusing, and 
pledging, offering, vowing and volunteering are some 
examples of illocutionary forces that fall under the 
category of commissives. These following utterances 
illustrate the use of commissives: 
a) I promise I will always be there for you. 
b)  I’ll be back in five minutes. 
c)  I’m going to visit you next week. 
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d) Expressives 
Expressive are those words and expressions that 
state what the speaker feels. A wide range of 
psychological states can be expressed and the 
proposition ascribes an act to the speaker or the hearer. 
In addition, Leech (1983: 56) states that the 
illocutionary force of these acts can be in the forms of 
apologizing, condoling, praising, congratulating, 
thanking and the like. For example, the utterance ‘The 
dress looks nice on you’ can be regarded as the act of 
complimenting. In this case, the speaker may use 
compliment to express his or her admiration and praise 
toward the hearer’s appearance. The speaker may also 
want to show his or her approval of the hearer’s taste 
of the dress. 
f) Declarations 
Declarations are those kinds of words and 
expressions that change the world via their utterances 
such as betting, naming, baptizing, marrying and so on. 
A special institutional role in a specific context is 
required in order to perform a declaration appropriately. 
If the speaker doesn’t have that role, her or his utterance 
will be infelicitous or inappropriate. The example below 
illustrates the act of declaration: I now pronounce you 
husband and wife. 
(Cutting, 2002: 16) The utterance above can only be 
appropriate and successfully performed if it is said by 
the priest. Thus, the utterance has an effect in which it 
turns two singles into a married couple. To assist you in 
clarity and better understanding, the five general 
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functions of speech acts are summarized by Yule (1996: 
55) 
2. Direct and Indirect Speech Act 
Besides those five categories of speech acts above, Yule 
(1996: 54) states that there is another different approach used to 
distinguish types of speech acts. 
be made on the basis of structure. Three general types of 
speech acts can be presented by three basic sentences types. They 
are declarative, interrogative and imperative. Declarative is often 
associated with an assertion or a statement. Interrogative is usually 
related to questions. Imperative is linked with a command or request. 
Two kinds of speech acts made on the basis of structure are: 
1) Direct Speech Acts 
Direct speech acts are performed whenever there is a direct 
relationship between a structure and a function (Yule, 1996: 54-
55). Similarly, Aitchison (2003: 107) asserts that it is expressed 
overtly by the most obvious linguistic means. In other words, 
direct speech acts do not have any implied meanings. The words 
or the expressions simply communicate the literal meanings. For 
example: 
a) I am going to go shopping. (a declarative form) 
b) Are you free tonight? (an interrogative form) 
c) Give me the key. (an imperative form) 
The utterances above show that direct speech acts do not 
represent other acts. The utterance (1) is used to make 
statements by means of declarative form. The utterance (2) 
functions as a question delivered through interrogative form. 
The utterance (3) is used as a command or request that is 
performed via imperative form. 
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2) Indirect Speech Acts 
Most of the time, people communicate their intended 
meanings indirectly. Indirect speech acts occur whenever there 
is an indirect relationship between a structure and a function 
(Yule, 1996: 55). These speech acts are associated with another 
act. In line with Yule, Searle as cited in Cutting (2002: 19) 
explained that when using indirect speech acts, someone wants 
to communicate a different meaning from the apparent surface 
meaning. Such case happens in the use of declarative form. A 
declarative used to make a request is an indirect speech act. The 
example of the use of declarations is illustrated below: 
a) The cafe will close at 22.00 p.m. 
b) I hereby tell you about the time the café will close. 
c) I hereby request you to leave the café. 
The utterance in is a declarative. The utterance in (1), then, 
is paraphrased as in (2) when it is used to make a statement and 
thus functions as a direct speech acts. Meanwhile, when it is 
used to make acommand/request as paraphrased in (3), the 
utterance functions as an indirect speech acts. Another example 
comes from the use of interrogative form: paraphrase 
A: Do you have Russel’s number? 
B: Yes. 
It is obvious that B’s response, from the surface, simply 
functions as a question. However, the speaker is actually 
performing a request. He or she wants the hearer to give him or 
her Russel’s number by employing an interrogative form. In 
conclusion, the characteristic of indirect speech acts is that its 
literal meaning is different from its intended meaning. 
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3. Felicity Conditions 
There are certain conditions in order to perform speech acts 
appropriately. These specified expected conditions are generally 
known as felicity conditions (Yule, 1996: 50). Austin in Cutting 
(2002: 18) believes that the felicity conditions are the contexts and 
the roles of participants must be recognized by all parties; the action 
must be carried out completely, and the person must have the right 
intentions.  
Meanwhile, Searle in Cutting (2002: 18) asserts that there is 
a general condition for all speech acts, that the hearer must hear and 
understand the language, and that the speaker must not be pretending 
or play acting. For instance, in order to perform directives and 
declarations felicitously, the speaker must follow the pre condition 
rules on those acts. The rules are that the speaker must believe that 
it is possible to undertake the action: they are performing the act 
concerning the hearer’s best interests, they are genuinely sincere 
about wanting to carry out the act and the words count as the act. 
Schiffrin (1994: 56) discusses the four conditions that have 
to be met for the performance of a speech act to be felicitous or 
appropriate. They are: 
1) The propositional content conditions 
These types of conditions or rules are the most textual which 
is concerned with reference and predication (the propositional 
act). A propositional content condition for promises, for 
example, is the predication of a future act by the speaker. It 
means that the speaker has to acknowledge that the content of his 
or her act is about a future event and it is possible to carry out 
the act in the future. For example:  
I promise I’ll come to your party. 
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By uttering the utterance above, the speaker is aware 
that he or she will carry a future act; he or she will be at the 
hearer’s party. 
2) The preparatory conditions 
These conditions are varied. They typically involve 
background circumstances and knowledge about S and H that 
must hold prior to the performance of the act. According to Yule 
(1996: 50), two preparatory conditions are involved for the case 
of promising. First, the event will not happen by itself. Second, 
the event will be advantageous for the hearer. 
 
3) The sincerity condition 
This rule concerns the speaker’s psychological state as it is 
manifested through the illocutionary act performed by the 
speaker. In other words, it deals with the speaker’s genuine 
intention to carry out the act he or she uttered. For instance, by 
making a promise, the speaker genuinely intends to fulfill the 
promise. 
4) The essential condition 
This condition is what the utterance count as, i.e. the point of 
the act. As the term suggests, the essential rule is the most central 
condition that differentiates one illocution from other illocutions. 
In case of promising, the essential rule covers the fact that by 
uttering a promise, the speaker has a responsibility to carry out 
the action as promised. 
 
4. Illocutionary Force Indicating Devices (IFIDs) 
Besides considering the felicity conditions, the hearer can 
recognize the intended illocutionary force by considering 
Illocutionary Force Indicating Devices (IFIDs).According to 
Schiffrin (1994: 56) illocutionary force indicating devices can be 
21 
 
 
 
regarded as certain linguistic elements that provide conventional 
procedures by which to perform a given act. 
The most obvious device for indicating the illocutionary 
force is through the use of performative verb (Vp) which explicitly 
mentions the act being performed (Yule, 1996: 49). Most of the time, 
however, people do not explicitly perform what they say in the sense 
that they do not mention the performative verb. When such cases 
happen, the intended illocutionary force can be identified through 
the word order, stress, intonation contour, punctuation and the mood 
of the verb. 
3. Context 
Context plays a significant role in pragmatics because it 
determines the interpretation of the utterances delivered by the 
speakers. The interpretation of the utterances will be different if the 
context had been slightly different. Sadock(1978: 281) as cited in 
Brown and Yule (1983: 35) expresses the importance of context as 
follows: There is, then, a serious methodological problem that 
confronts the advocate of linguistic pragmatics. Given some aspects 
of what a sentence conveys in a particular context, is that aspect part 
of what the sentence conveys in virtue of its meaning . . . or should 
it be worked out on the basis of Gricean principles from the rest of 
the meaning of the sentence and relevant facts of the context of 
utterance? 
Furthermore, Yule (1996: 21) views context as the physical 
environment in which a referring expression is used. Similarly, 
Cutting (2002: 2) states that context refers to the knowledge of 
physical and social world, and the sociopsychological factors 
influencing communication as well as the knowledge of the time and 
place in which the words are uttered or written. Meanwhile, Mey 
(1993: 39) argues that context is more than just a matter of reference 
and of understanding what things are about; it gives a deeper 
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meaning to utterances. For an instance: It’s a long time since we 
visited your mother.  
The utterance has an entirely different meaning when it is 
uttered at the coffee table in a married couple’s living room than the 
same utterance uttered by a husband to his wife when they are 
attending the local zoo. Thus, it is clear that context is very essential 
in assigning a proper value to such phenomena such as 
presuppositions, implicature as well as dealing with other issues in 
pragmatics. Context can be divided into two kinds, i.e. context of 
situation and cultural context. 
a. Context of Situation 
According to Cutting (2002: 3), context of situation refers 
the context surrounds the speakers to which they can see it. It is 
the immediate physical co presence, the situation where the 
interaction is taking place at the moment of speaking. In addition, 
Hymes(1974) as cited in Wardhaugh(2006: 247) emphasizes the 
importance of an ethnographic view of communicative events 
within communities. He explicates that context of situation will 
limit the range of possible of interpretation, and on the other 
hand, support the intended interpretation. He, then, developed 
the SPEAKING model that is relevant to the identification of 
speech event and speech acts. 
1) (S) Setting and Scene 
Setting refers to the time and place, i.e. the concrete 
physical circumstances in which speech takes place. In other 
words, it is where the event is situated. For example, a 
classroom can be a setting where the teaching and learning 
process occurs. Meanwhile, scene refers to the abstract 
psychological setting, or the cultural definition of the 
occasion. Participants are allowed to change scenes within a 
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particular setting. They can change the level of formality or 
the kind of activity in which they are involved. 
2) (P) Participants 
Participants are the ones involved in the 
conversation. They include speaker-listener, addressor-
addressee, or sender-receiver. They generally fill certain 
socially specified field roles. For example, in a classroom 
context, the participant involves a teacher and his or her 
students. 
3) (E) Ends 
Ends refer to the conventionally recognized and 
expected outcomes or goals of an exchange as well as to the 
personal goals that participants seek to accomplish on 
particular occasions. To put it simply, ends are what the 
participants intend to achieve by saying such speech acts. 
For instance, the teacher may pose a question to the students 
to get some information, to activate their background 
knowledge or to check their comprehension. 
4) (A) Act Sequence 
Act sequence refers to the actual form and content of 
what is said: the precise words used, how they are used, and 
the relationship of what is said to the actual topic at hand. 
For example, public lectures and casual conversation have 
different forms of speaking; with each goes different kind of 
language and things talked about. 
5) (K) Key 
Key refers to cues that establish the tone, manner or 
spirit of the speech act. The message can be conveyed in 
light-hearted, serious, precise, pedantic, mocking, sarcastic, 
or even pompous tone. 
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6) (I) Instrumentalities 
Instrumentalities refer to the choice of channel and to 
the actual forms of speech employed, such as the language, 
dialect, code or register that are chosen. The speech acts can 
be conveyed through oral, written or telegraphic form. 
7) (N) Norms of Interaction and Interpretation 
Norms of Interaction and Interpretation refer to the 
specific behaviors and properties that attach to speaking and 
also to how these may be viewed by someone who does not 
share them, e.g., loudness, silence, gaze return, and soon. In 
other words, it can be regarded as the social rules governing 
the event and the participants’ action reaction. 
8) (G) Genre 
Genre refers to particular types of utterance; such as 
poems, proverbs, riddles, sermons, prayers, lecturers, and 
editorials. These are all different from casual speech. 
Particular genres seem more appropriate to conduct on 
certain occasions. For example, sermons are more 
appropriate to be inserted in church services. 
To summarize, using this framework of S.P.E.A.K.I.N.G 
allows people to learn more about how people communicate and 
how that communication is often patterned to achieve its objective 
within particular speech communities. In addition, Holmes (1992: 
12) proposes that not all factors are relevant in any particular context 
but they can be grouped in ways which are helpful. In any situation, 
linguistic choices will generally reflect the influence of one or more 
of the following components: 
1) The participant: who is speaking and who are they speaking to? 
2) The setting or social context of the interaction: where are they 
speaking? 
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3) The topic: what is being talked about? 
4) The function: why are they speaking? 
b. Context of Socio-Cultural 
The socio-cultural context in which human communication 
occurs is perhaps the most defining influence on human 
interaction. It influences the way the interlocutors deliver their 
utterances as well as the linguistics choice they use. Only those 
who shared knowledge of cultural context will easily recognize 
the intended meanings communicated by the speakers. Cutting 
(2002: 6) believes that it is the cultural and shared attitude of a 
group that can make the humor of one country difficult to 
understand for one people of another country and the humor of 
one generation incomprehensible to another generation. This 
phenomenon happens because the participants have different 
shared belief. 
Furthermore, Yule (1996: 21) asserts that an analysis of 
reference not only depends on the situational context but also on 
the local context and the local knowledge of the participants. For 
example: The heart-attack mustn’t be moved. The utterance 
above shows that local context and local knowledge crucially 
determines the interpretation of the speaker’s intended meaning. 
People who are familiar with the local socio-cultural convention 
of that utterance will easily recognize the meaning. In this case, 
the nurses identify the patient via the name of the illness. 
Therefore, people should not neglect the cultural context to be 
able to interpret the speaker intended. 
4. Classroom Discourse 
Classroom is the main setting where learners are exposed to 
the target language. The teaching and learning process itself will 
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not take place without the use of language. The teacher is required 
to use language as a medium to communicate his or her intentions. 
In classroom setting, there is a certain language used by the 
teacher and the students to communicate with one another which 
is described as classroom language or classroom discourse. 
According to Nunan (1993), classroom discourse refers to 
the special type of discourse that occurs in classrooms. In 
classroom language, it is the oral or spoken language that matters 
instead of the written form. This type of language is often 
different in form and function than language used in everyday 
conversation since the roles played by the participants are 
different. In addition, Cazden (1988) states that the study of 
classroom discourse refers to the study of that communication 
system. Several features of educational institutions make 
communication so central. First, spoken language is the medium 
by which much teaching takes place. It is defensible since the 
teaching and learning process must involve a lot of interaction. 
Second, in classroom setting, typically it is the teacher who is 
responsible for controlling all the talk. It should be perceived 
positively in which the teacher does this to enhance the purpose 
of learning. Third, language in classroom consists of three general 
functions, i.e. to control the activity, to transmit the curriculum 
and to express personal identity. 
Furthermore, Johnson as cited in Richards and Nunan(1990: 
269)adds that classroom discourse encompasses the interpersonal 
aspect which is divided into three modes: control, organization 
and motivation. Control and organization are usually realized in 
the forms of directive acts. Such utterances as ‘Stand up’ and 
‘Why are you late’ exemplify the control and organization modes. 
Meanwhile, motivational functions are typically performed under 
the act of expressives such as ‘Well done’ and ‘That was a good 
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try’. In a restricted discourse like classroom setting where the 
power of the participants is In a restricted discourse like 
classroom setting where the power of the participants is not equal, 
there are conventional overall patterns that occur when people are 
talking. These conventional patterns are known as exchange 
structure (Cutting, 2002: 24).Sinclair and Coulthard (1975) state 
that transactions are made up of a series of exchanges. There are 
two types of exchanges: teaching exchanges and boundary 
exchanges. A boundary exchange can be realized either in a 
framing move or a focusing move. Framing moves are used to 
indicate an end or a beginning to the stage of the lesson. They are 
typically marked by acts such as ‘ok’, ‘well’, ‘good’. Focusing 
moves, on the other hand, indicate the speakers’ focus of the 
lesson. They are typically indicated by features such as ‘today, 
we are going to learn about, ‘we will focus on’, and so on. 
Teaching exchanges, on the other hand, concern the actual 
progression of the lesson. They can be realized in a sequence of 
informing, eliciting, directing, or checking. They consist of three 
different moves: I-R-F or Initiation-Response- Follow Up. In a 
classroom discourse, the one makes the initiation as well as 
follow up move is the teacher, while the one who makes the 
responding move is the student. The lowest rank of Sinclair and 
Coulthard’s model is the act which is build upon Austin’s and 
Searle’s categories of speech acts. However, the Sinclair and 
Coulthard’s acts are more general and they are assigned by their 
discourse functions. The three major acts are elicitation, directive 
and informative. 
5. Theory of Teaching and Learning 
Teaching and learning are two inseparable facets. They are 
in nature are complex and challenging activities both for the 
teacher and the students. To create such an effective teaching and 
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learning process, teachers need to know some principles about 
teaching. For a better understanding, it is important to understand 
the concept of teaching and learning itself. 
a. Theory of Learning 
According to Brown (2000: 7), a search in contemporary 
dictionaries reveals that learning deals with “acquiring or 
obtaining knowledge of a subject or a skill by study, 
experience, or instruction”. He, then, breaks down the 
definition of learning into more specific ways: 
1) Learning is acquisition or getting. 
2) Learning is retention of information or skill. 
3) Retention implies storage systems, memory, and 
cognitiveorganization. 
4) Learning involves active, conscious focus on and acting 
upon events outside or inside the organism. 
5) Learning is relatively permanent but subject to forgetting. 
6) Learning involves some form of practice, perhaps 
reinforced practice. 
7) Learning is a change in behavior. 
Similar to Brown’s last component of the definition of 
learning, Kimble and Garmezy (1963: 133) as cited in Brown 
(2000: 7) advocate that learning not only deals with getting 
knowledge but also leads to permanent change in behavior 
caused by reinforced practice. The change in behavioral 
tendency, however, cannot be seen directly after someone 
learns a certain subject. There are also probably other factors 
that influence the change in behavior. In preference to 
learning, there is another term which is often associated with 
learning called acquisition. Krashen as cited in Stern (1983: 
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20) makes distinction between learning and acquisition. He 
claimed that language which is acquired subconsciously and 
similar to the process children undergo when they acquire their 
first language. Hence, in Krashen’s view, when learners 
acquire language, they do not focus on the language 
components such as grammar and vocabulary. Instead, the 
process of acquisition happens naturally and subconsciously 
contrasted to the deliberate teaching in classroom. 
Learning, on the other hand, refers to the conscious 
development particularly in formal school-like settings. Thus, 
language that is learnt where learnt means taught and studied 
as grammar and vocabulary, is not available for spontaneous 
use in this way (Krashen as cited in Harmer, 2001: 71). It 
implies that learning language comprises a conscious process 
which results in conscious knowledge about language such as 
the knowledge of grammar rules. Furthermore, Allwright 
(1979: 170) as cited in Harmer (2001: 70) argues that language 
learning will take care for itself when learners are involved in 
the process of solving communication problems in the target 
language. He bases his hypothesis based on the way he had 
been teaching. He claims that the best way of learning 
language is when the learners are exposed to the language and 
forced them to use it instead of exposing the learners to 
grammar and vocabulary. It means that to successfully master 
the language, the learners need to use the language optimally. 
From the definitions given above, it can be concluded that 
learning is a process of getting knowledge and skill through 
conscious way such as study and instruction which may also 
lead to a change in behavior. 
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b. Theory of Teaching 
Learning cannot be separated from teaching. 
Teaching is necessary to induce learning. In preference to the 
first definition of learning above, teaching can be defined as 
showing or helping someone to learn how to do something, 
giving instructions, guiding in the study of something, 
providing knowledge, causing to know or understand (Brown, 
2000: 7). This definition, however, is not precise. 
Brown (2000: 7), then, revised his definition of 
teaching stating that teaching deals with guiding and 
facilitating learning, enabling the learner to learn, and setting 
the conditions for learning. In teaching, it is teacher’s duty to 
help students acquire the knowledge or skill by guiding and 
facilitating their learning, preparing the materials and creating 
a good atmosphere for learning so that the effectiveness of 
teaching and learning process can be achieved. The way 
teachers teach students is definitely determined by their view 
of learning itself. 
In addition, Stern (1983: 21) defines teaching, more 
specifically language teaching, as the activities which are 
intended to bring about language learning. It indicates that 
teaching always goes hand in hand with learning. He, further, 
explains that language teaching cannot be merely interpreted 
as instructing a language class. Language teaching not only 
involves formal instruction or methods of training but also 
individualized instruction, self-study, computerassisted 
instruction, and the use of media. Likewise, the supporting 
activities, such as the preparation of teaching materials, 
teaching grammars, or dictionaries, as well as making the 
necessary administrative provision inside or outside an 
educational system belong to the concept of teaching. To sum 
up, teaching include all activities which are intended to help, 
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facilitate and guide learners as well as enable learners to learn. 
Hence, it is understood that it would be obvious to always 
speak about teaching and learning at the same time since they 
are indivisible. 
6. Elements of Teaching and Learning 
The success of teaching and learning process is 
dependent upon many factors. There are some elements that 
contribute to the success of teaching and learning process 
which include: 
a. Teacher 
A teacher holds vital roles in the teaching and 
learning process. The quality of teaching and learning 
process is determined by the teacher. Within the 
classroom, teachers serve a range of roles that may change 
from one activity to another. They must be fluent in 
adopting the roles to achieve the effectiveness of teaching 
and learning process. Harmer (2001: 56) states that there 
are many roles that the teachers should hold in order to 
facilitate the students’ progress and enhance the teaching 
and learning process. Those are: 
1) Controller 
In educational context, this is the most 
common role held by the teachers. This role is 
generally believed by the teachers who view their job 
as the transmitter of knowledge. Teachers as the 
controllers are in charge of the class and the activity 
taking place during the process of teaching and 
learning. Controllers typically tell students things, 
manage drills, read aloud and various other ways that 
exemplify the qualities of teacher-centered 
classroom. 
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However, this role makes sense when the 
teachers need to make announcements, give 
explanation or lead a question and answer session. 
An appropriate degree of control by the teacher over 
the class is vital in formal language teaching. 
2) Organizer 
 This role is crucially important to be 
performed by teachers when it is required. It is 
usually dealing with that of organizing students to do 
various activities. As an organizer, teacher typically 
gives the students information, tells them how they 
are going to do the activity, puts them into groups or 
pairs, and finally closes things down when it is time 
to stop. 
 The role of organizers involves engaging, 
instructing, initiating and giving feedback. After 
getting students engaged in the activity, the teacher 
can go on giving necessary instructions to the 
students like telling them about what and how they 
should do the activity. The instruction should be 
delivered clearly so that the students know what they 
are actually going to do. Then, the teacher can start or 
initiate the activity. At this point, the teacher is 
supposed to tell the students the time to start and to 
stop the activity. After the students finish the activity, 
it is necessary for the teachers to give the students 
feedback dealing with their performance during the 
activity. 
3) Assessor 
When the teachers act as assessors, they 
usually deal with criticizing or offering feedback and 
correction on students’ performance, handing out 
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grades, passing students to the next level, etc. Giving 
assessment is such an emotionally sensitive issue. 
Students need to know and for what they are being 
assessed. Thus, teachers should tell the students the 
purpose of assessment and the criteria of success of 
the tasks they perform. Though this is such a 
sensitive issue, the teachers need to be objective and 
fair on giving assessment towards the students’ 
performance. It can be made far more acceptable if it 
is given with sensitivity and support. 
4) Prompter 
When teachers adopt some kind of a 
prompting role, they tend to encourage students to 
think creatively when they face difficulties during 
the activity. For example, in such situations where 
the students are lost for words, the teachers will push 
them forward in a discreet and supportive way. It is 
important to note that when the teachers act as 
prompters, they should do it sensitively and 
encouragingly. 
5) Participant 
Teachers can also play role as participants 
during the activity. Acting as participants has some 
benefits. Teachers can liven up the teaching and 
learning process from the inside instead of always 
having to prompt from outside of the group. When 
the teachers succeed in enliven things, the students 
will enjoy having the teachers with them. However, 
there is also a danger having teacher as participants. 
Teachers can easily dominate the activities. This is 
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hardly surprising since teachers are more fluent in 
English than the students are. Moreover, the teacher 
is still regarded as the teacher who has more power 
than students and they tend to be listened to with 
greater attention. 
6) Resource 
Being a resource means that teachers want to 
be helpful and available when students need some 
help during the activities. In such situation, students 
might want to know information about something 
which leads them to ask questions to the teachers. 
This is where teachers can act as resources. 
However, teachers need to be careful when 
they play the role as resources. They have to resist 
the urge to spoon-feed for students if they do not 
want the students become over reliant on them. 
7) Tutor 
Acting as a tutor is a combination of the roles 
of prompter and resource. The term implies a more 
intimate relationship than that of a controller or 
organizer. Hence, it is rather difficult to be a tutor in 
a very large group. It is essential for teachers to act 
as tutors from time to time since the learners have a 
real chance to feel supported and helped. As a result, 
the atmosphere of the class will be greatly enhanced. 
8) Observer 
Observing students during the activities is 
important so that teachers can give them useful 
feedback on their performance. Teachers need to be 
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careful when observing students. They should avoid 
drawing attention to themselves in order to not 
distract the students from the task they are involved 
in. Observing students can also be used to judge the 
success of different materials and activities they 
take into lessons. Hence, teachers can evaluate the 
materials in the future. Those are some roles that 
teachers can take within classroom during the 
teaching and learning process. They should be able 
to switch between the various roles depending on 
the situation they face. Teachers also need to be 
aware of how they perform the role. 
b. Learner 
Learner is a key participant in the teaching and 
learning process. Teaching activity cannot be conducted if 
there is no student attending the class. Age is a major 
factor that determines the content to teach and the way 
teacher teaches the students. Harmer (2001: 37-40) 
classifies the students based on the age differences into 
three categories: young children, adolescents, and adults. 
Young children are those learners up to the ages of nine or 
ten. They learn differently from older children, 
adolescents and adults. Here are the ways young children 
learn: 
1) They respond to meaning even if they do not 
understand the words. 
2) They tend to learn indirectly. 
3) They understanding often come from what they see and 
hear especially when they have a chance to interact. 
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4) They are enthusiastic and curious about the world 
around them. 
5) They have a need for individual attention. 
6) They are fond of to talk about themselves. 
7) They have a short attention span which makes them get 
easily bored. 
Adolescents are those learners who are at the 
stage of searching for individual identity. Teenage 
students are often disruptive in the class. There are a 
number of factors that cause them to behave like that such 
as the need for selfesteem, the peer approval, and the 
boredom they feel. Teacher should be able to control and 
manage them. If the teacher succeeds in controlling them 
in a supportive way, the students will be less likely 
disruptive especially when the challenge is met. Apart 
from the disruptive behavior, they have a great capacity to 
learn, a great potential for creativity, and a passionate 
commitment to things which interest them. Thus, it is the 
teacher’s job to provoke student engagement with material 
which is relevant and involving as well as to boost their 
self-esteem. Like young children and adolescents, adult 
learners also have notable characteristics. They are: 
1) They can engage with abstract thought. 
2) They have expectations about learning. 
3) They are more disciplined than some teenagers. 
4) They have a lot of experiences so that teachers can use 
a wide arrange activities with them. 
5) They have a clear understanding of their purpose of 
learning. 
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However, adults are not entirely free from problems. 
Their characteristics sometimes may cause problems 
during the teaching and learning process. Since they have 
a lot of learning experiences, they can be critical of 
teaching methods. Moreover, they may also worry that 
their intellectual power may be diminishing with age. 
They may also feel anxious since they have experienced 
failure in their previous learning. 
c. Task 
Breen (1987:23)as cited Nunan, (2004: 3) suggests 
that task is any structured language learning endeavor or 
a range of work plans which is designed from the simple 
and brief exercise type to more lengthy and complex 
activities and has a purpose to facilitate language learning. 
As a result, those who undertake the task will have a range 
of outcomes. In addition, Nunan (2004:4) offers a 
definition of task as a piece of classroom work that 
involves learners in comprehending, manipulating, 
producing or interacting in the target language so that 
learners are able to communicate meaning without 
ignoring their grammatical knowledge. Nunan’s opinion 
about task emphasizes the fact that learner’s attention 
should be more focused on meaning rather than 
grammatical form in order to achieve communicative 
outcome. This does not mean that Nunan neglects the 
importance of grammar. 
The existence of grammar allows the language user to 
express different communicative meanings. Similarly, 
Ellis (2003: 16) defines a task as “a work plan that requires 
learners to process language pragmatically in order to 
achieve an outcome that can be evaluated in terms of 
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whether the correct or appropriate propositional content 
has been conveyed”. This suggests that learners are 
supposed to give more focus on meaning and to make use 
their own linguistic resources; thus they will understand 
how to use the language in the real world. Of all the 
definitions above, it can be synthesized that task is a range 
of work plans or activities which is intended to facilitate 
learning and to bring about a communicative outcome 
through the exchange of meanings. 
d. Method 
Clearly, methodology is one of major factors that 
contribute to the success or failure of English teaching. 
Teachers must wisely decide what kind of methodology 
that they are going to use. Harmer (2001: 79) states that 
there are five teaching models that have strong influence 
in classroom practice. They include grammar-translation, 
audio-lingualism, PPP (Presentation, Practice, 
Production), communicative language teaching and task 
based learning. 
1) Grammar translation method 
Harmer (2001) stresses out that grammar 
translation has been used for hundreds of years. This 
model focuses on analyzing the grammar and finding 
the equivalents between the students’ language and 
the target language. This method is criticized because 
it gives too much emphasis on form while neglecting 
the functions of language itself. 
2) Audio-lingualism 
The grammar translation method is then 
replaced by audio-lingualism method. Audio-
lingualism is heavily influenced by the Behaviorist 
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models of learning. The Stimulus-Response-
Reinforcement model is used as an attempt to prompt 
good habits in language learners. It concentrates on 
long repetition drill-stage so that students would 
acquire good language habit. This method has some 
drawbacks. In the first place, it is focused more on 
form rather than the communicative function. 
Second, students are expected to only use correct 
language since it is believed that the best way to learn 
is to banish any kinds of mistakes. Such teaching runs 
counter to belief among many theorists that making 
from errors is a key part of the process of acquisition. 
Despite these caveats, habit-forming drills have 
remained popular among teachers and students. 
3) Presentation, Practice and Production or PPT 
The next method is PPP which stands for 
presentation, practice, production. This method moves 
from tight teacher control towards greater language 
freedom. In this procedure, the teacher introduces a 
situation which contextualizes the language to be 
taught. The language, then, is presented. Then, the 
students practice the language introduced in the 
presentation stage using accurate reproduction 
techniques such as choral repetition, individual 
repetition and cue-response drills. 
The practice stage has similarities with the 
classic kind of Audiolingualism method. The drill 
model in PPP, however, carries more meaning than a 
simple substitution drill since they are not presented in 
isolation. The end point of the PPP cycle is production. 
At this stage, the students are asked use the target 
language in sentences of their own. 
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4) Communicative Language Teaching 
The communicative approach which is also 
known as Communicative Language Teaching (CLT) 
focuses on what to teach and how to teach aspect. The 
“what to teach” aspect stresses the significance of 
language functions rather than focusing solely on 
form. Meanwhile, “how to teach” aspect is closely 
bound up with the idea that language learning will take 
care of itself. A lot of exposure as well as opportunities 
to practice the language are also significant for the 
students’ development of knowledge and skill. 
Activities in CLT typically involve students in 
real communication. The successful achievement of 
the communicative task that learners are performing is 
more important than the accuracy of language they 
use. Role play and information gap are such activities 
that are commonly used in CLT. What matters in CLT 
is that students should have a desire to communicate 
something. The focus is emphasized on the content or 
meaning rather than form. This approach also gives 
primary attention to the use of variety of language. 
5) Task-based Learning 
Task-based learning presents the students with 
authentic task they have to perform. Task-based 
learning is often regarded as a kind of ‘deep-end’ 
strategy. In other words, the students are presented 
with a task they have to perform and when the task has 
been completed, the teacher discusses the language 
that was used and makes adjustments on the students’ 
performance.Task-based learning consists of three 
basic stages: the Pre-task, the Task cycle, and 
Language Focus. In the Pre-task the teacher introduces 
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the topic to the students and may highlight useful 
words and phrases. This is done to help students to 
understand the task instructions. Then, during the 
Task cycle, the students perform the task in pairs or 
groups while the teacher plays role as a monitor. 
The students then discuss about how they will 
report the task and they then report what they have 
been discussing either orally or in writing. In the final 
stage, the Language focus stage, the students examine 
and discuss specific features of any listening or 
reading text which they have looked at for the task. 
Task-based learning implies a shift away from some 
traditional teacher roles. The teachers cannot always 
act as controllers if they expect the students to perform 
the task by themselves. TBL, however, is not free from 
critics. 
This methodology is often criticized for its 
applicability to lower learning levels. It also fails to 
promote the kind of language used in discussions or 
social interactions. There is also a difficulty dealing 
with how to grade tasks in syllabus. Tasks, however, 
are now widely used in language teaching. It is 
difficult to decide which methods which are most 
appropriate for teachers’ own teaching situation. 
Teachers must carefully consider the best approach to 
addressing students’ difficulty, needs and promoting 
success on learning language. When both teachers and 
students are comfortable with the method being used, 
success is much more likely. 
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C. Previous Related Study 
In this research, the researcher have learned some studies from the 
other topic in other researcher. The first previous study of the research 
conducted by Anton Cahyono (State Islamic Institute of Surakarta) 
titled An Analysis of Speech Act Typology Used by English Teacher at 
MTsN Walen. The research focus on pragmatic of Speech Act 
Typology Used by English Teacher. It descibed that he difinited 
pragmatic into four that are pragmatic is the study of speaker meaning, 
the study of contextual meaning, the sudy of how more gets 
communicated than what is said, and pragmatic is study of the 
expression of relative. He also defined that speech act have three levels 
that are, locutionary act, illocutionary act, and perlocutionary act. He 
also defined that Illocutionary act have five category, they are: 
Assertive, directives, commisives, expressives and the last declarations. 
The speech act typology used by teacher in this reseach are 
assertive,directive, commisive, and expressive. The reseacher did not 
found declaration was used by teacher.  
The second previous study of this research comes from Iva Rofiatun 
(State Islamic Institute of Surakarta) entitled An Analysis of Directive 
Speech Acts Uttered by English Teacher on Teaching Process in ICT 
Class of SMA N 1 Kebakkramat in the Academic Year of 2015/2016. 
The findings of her research showed that 117 teacher’s directive 
utterances, 91 as command, 1 as request, 15 as suggestion, and 10 as 
prohibition.  
The third previous study of this research is conducted from Destra 
Wibowo Kusumo (Yogyakarta State University) entitled A Pragmatic 
Analysis of Illocutionary Acts in English Teaching Learning Process at 
SMA N 1 Wates Kulon Progo. The results of the research show that 
there are four types of illocutionary performed by the English teachers 
in classroom communication. They are representatives, expressives, 
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directives, and commissives. The directives are the most frequent acts 
(278 from 438 data), while the commissives are the fewest frequent acts 
(6 data). 
Several studies have been conducted in the area of pragmatics 
especially speech acts. One of them is the research conducted by Dr. 
Margana, M.Hum, M.A. (2011), a lecturer of English Education 
Department of State University Yogyakarta, entitled “Pragmatic 
Knowledge for Second Language Learners”. The research focuses on 
the analysis of speech acts, especially the illocutionary acts and the 
illocutionary forces, and the conversational implicature. The object of 
his research was the English teachers of secondary school levels in 
Yogyakarta. After conducting his research, he found that during the 
process of English language teaching and learning, the English teachers 
of secondary school levels in Yogyakarta tend to perform speech acts 
in the forms of representatives, directives, commisives and expressive. 
Each of the illocutionary acts is classified in terms of its illocutionary 
forces.  
Regarding the use of implicature, the results show that in classroom 
communication practices the English teachers of secondary schools 
performed two types of conversational implicatures which include 
generalized conversational implicatures and particularized 
conversational implicatures. His final conclusion is that pragmatic 
knowledge is of great importance to facilitate students of secondary 
school levels to easily understand the utterances carried out by the 
English teachers during the classroom communication practices. In 
effect, the misunderstanding and miscommunication can be minimized. 
Another closely related research is the research conducted by A. Dzo’ul 
Milal (2010), entitled “A Study of Classroom Discourse in a Language 
Instructional Setting with a Special Focus on Power Relations”. The 
aim of his research is to describe and explain the speech acts performed 
by the teachers and the learners in the context of language instructional 
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setting. This study, however, does not only discuss the existence of 
speech acts but also the language lesson and the power relations in 
classroom discourse. 
The findings show that the  speech acts performed by the teacher and 
the students include representatives, directives, commissives and 
expressive. Meanwhile, the lesson is basically focused on the 
improvement of vocabulary mastery. The students are engaged in a 
variety of grouping patterns such as pairwork, group-work and whole-
class. Dealing with the power relations, the teacher imposes numerous 
demands by asking questions, ordering learners to do tasks, eliciting 
and prompting expressions which implies that the teacher exercise 
greater power over the students. Those two previous researches are 
similar to this research. However, this research is different in terms of 
subject and the intention of the research, that is, to analyze the types of 
speech acts performed by the English teacher during the English 
teaching and learning process at SMP N 4 Tengaran. The theory of 
speech acts used in this research is that of Searle’s which focuses on the 
illocutionary acts and illocutionary forces. 
Those two previous researches are similar to this research. However, 
this research is different in terms of subject and the intention of the 
research, that is, to analyze the types of speech acts performed by the 
English teacher during the English teaching and learning process at 
SMP N 4 Tengaran. The theory of speech acts used in this research is 
that of Searle’s which focuses on the illocutionary acts and illocutionary 
forces. 
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Table 2.1  
Similarity previous study  
 
 1 2 This research 
Topic   An Analysis of Speech 
Act Typology Used by 
English Teacher at 
MTsN Walen 
An Analysis of 
Directive Speech Acts 
Uttered by English 
Teacher on Teaching 
Process in ICT Class of 
SMA N 1 Kebakkramat 
in the Academic Year of 
2015/2016. 
An analysis speech acts used 
by english teacher in english 
teaching learning process at 
SMP N 4 Tengaran satu atap 
Semarang in academic years 
2018/2019. 
Theory  Searle’s theory Searle’s theory Searle’s theory 
 
Table 2.2  
Dissimilarities previous study  
 1 2 3 This Research 
Object  MTsN Walen ICT Class of SMA N 
1 Kebakkramat 
SMA N 1 Wates 
Kulon Progo 
SMP N 4 
Tengaran satu atap 
Semarang 
Focuss  Speech Act 
Typology 
Directive Speech 
Acts 
A Pragmatic 
Analysis of 
Illocutionary Acts 
An analysis 
speech acts 
 
D. Conceptual Framework and Analytical Construct 
This study is conducted to identify the types of speech acts 
performed by the English teacher of eigth grade of SMP N 4 Tengaran 
during the English teaching and learning process. It is carried out under 
the study pragmatics. Pragmatic is the appropriate approaach because it 
investigates the meaning of language in a certain context. 
Besides, pragmatics can be used to analyze the meaning 
which cannot be captured by the semantic theory; it explores the deeper 
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or the implied meaning. Hence, speech acts, i.e. actions performed via 
languages become the main focus of this study. To analyze the types of 
speech acts, the theory of speech acts established by Searle is adopted. 
Searle’s classification of speech acts is the modification of Austin’s 
general theory of speech acts. His theory is based on the criterion what 
the speaker intends to imply in his or her utterances. In other words, it 
focuses on the basis of illocutionary act which is communicated via 
illocutionary force. The five types of speech acts developed by Searle 
are representatives, directives, expressive, commissives and 
declaratives. The brief explanation of those types of speech acts is 
presented below. 
1. Representatives: those kinds of speech acts that represent the 
speaker’s belief and carry the true or false value. The forces that fall 
into this category include stating, describing, reporting, confirming 
and so on. 
2. Directives: those kinds of speech acts that are performed by the 
speaker to get the hearer to do something. The illocutionary forces 
of directives include requesting, ordering, suggesting, commanding, 
questioning, etc. 
3. Expressives: those kinds of speech acts that state what the speaker 
feels. Apologizing, thanking, congratulating, condoling, greeting are 
such examples of expressive illocutionary forces. 
4. Commissives: those kinds of speech acts that speakers use to commit 
themselves to future actions. Commissives can be used to perform 
promises, threats, refusals, pledges, and so on. 
5. Declarations: those types of speech acts that can change the world 
via utterances. Baptizing, marrying, and naming are such forces t  hat 
exemplify declaration acts. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
This chapter discusses about the method that used in the research 
which includes: research design, data and data source, research 
instrument, technique of collecting data, technique of analyzing data, 
and data validation. Will be discussed, as follow: 
A. Research Method 
This research used descriptive qualitative methods. 
Descriptive method is used to describe, explain, and analyse the 
phenomenon which occurred behind the data. Sutopo (2002: 33) 
states that in descriptive method, the analysis of the data is done 
naturally objective, and factual. It means that the researcher applies 
a set of procedures used for problem solving based on the factual 
data. Descriptive method is used to describe, explain, and analyse 
the phenomenon which occurred behind the data. He also states 
that in descriptive method, the analysis of the data is done naturally 
objective, and factual. In this research the researcher used 
descriptive qualitative method. It was because the data to be 
investigated were the utterances of English teacher in the 
classroom and the aim of the research was to describe the factual 
data supported by the theories of pragmatics which are proposed by 
several experts. 
According to Creswell (in Sugiyono, 2014: 347) that 
qualitative research is a means for exploring and understanding the 
meaning individuals or groups ascribe to a social or human 
problem. Bodgan and Taylor (in Moleong, 2010: 4) defines a 
qualitative method as a research procedure that produces 
descriptive data in the form of words written or spoken of people 
and behaviors that can be observed. The process of this research 
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are emerging questions and procedures, collecting data in the 
participants’ setting, analysing the data inductively, building from 
particulars to general themes, and making interpretations of the 
meaning of data. The final written report has a flexible writing 
structure. 
B. Subject of the Study 
The subjects of the research are English teachers taught in 
eight grade at SMP N 4 Tengaran. The first teacher teach in eight 
grade and the other teach seventh and nine grade Meanwhile, the 
object of the research is teacher’s utterance. 
C. Setting of The Research 
1. Place of the research 
The Research took place in SMP N 4 Tengaran. SMP N 4 
Tengaran is one of the many islamic –based educational 
institutions. SMP N 4 Tengaran is located in the village Miri, 
Duren Kec. Susukan, Kab. Semarang 50775, Telepon 
08282690616  SMP N 4 Tengaran is also very strategic 
because it is located on Jl. Raya Solo-Karangede Km. 12.  
SMP N 4 Tengaran  has 16 teachers. This SMP N 4 
Tengaran has three English teacher who have long taught. 
Although the two English teacher the students can learn 
English efficiently and adequately. SMP N 4 Tengaran  has 
been using curriculum in teaching learning process. 
2. Time of the research 
The time of research is during teaching English in sevent and 
eight grade is on going. Researcher conducted two observations 
in two meeting on two clasess. The observation was conducted in 
Augus until sep 2018. The research was conducted once in first 
teacher and once in second teacher. It is because the first meeting 
in teaching learning process is expected having a natural situation 
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and condition. For the first observation was conducted on August 
11th 2019 at VIII B class. The second observation was conducted 
on August 24th 2019 at VII A class. 
 
Table 3.1 
Schedule of the Research 
 
No  Activities Months 
Aug Sep  Oct  Nov  Des 
1. Preliminary observation      
2. Writing the research 
proposal 
     
3. Developing research 
instrument 
     
4. Giving treatment and 
collecting data 
     
5. Discussing the data 
analysis and writing the 
research report 
     
 
D. Data and Source 
1. Data of the Research  
 Data means the materials which are used by the researcher.  
The data of this research were the English teachers’ 
utterances word, phrase / sentence used during 
communicating with the students in the classroom. The 
researcher obtained the data from the classroom conversation 
by two English teachers (Agung Bayu, S.Pd and Abidin Ulul 
S.Pd ) in English teaching-learning process in SMP N 4 
Tengaran. 
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2. Data sources  
The data source of this research are taken from two English 
teacher’s utterances at SMP N 4 Tengaran in academic year 
2018/2019. In addition, Source of the data of this research 
from English teacher is the transcript of utterances teachers 
on English learning process to compare the sentence and the 
dialogues in English learning process. In addition, the data 
sources also taken from books that related with the theory. 
E. Technique of collecting Data 
The technique which was used to collect the data with 
notetaking technique. In  note taking technique the researcher 
used recording instruments, vidio camera and sound recorder, to 
record the classroom dialogues. 
The data collection technique the researcher used in this 
study was notetaking technique. In note-taking technique the 
researcher used recording instruments, video camera and sound 
recorder, to record the classroom dialogues. The researcher noted 
the data in the data sheet. However, because the subject of the 
research was classroom conversation, situation of which is 
simulated, that condition could not be fully fulfilled. The 
researcher only tried to act as naturally as possible in order that he 
did not participate in the classroom communication. The role 
researcher here was only as an observer.  
The steps are as follows:  
1. Recording the English teacher teaching and learning process 
in the class eleventh (on Aug 22th 2018) and  (on Aug 23th 
2018) using video recorder once. 
2. Transcribing the data into the written form by the teacher  
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3. Listening the recording again to check the accuracy of the 
data  
4. Selecting the data from the recording which are in according 
with the objectives of the study  
5. Recording the data into the data sheets, and 
6. Classifying data.  
In the data analysis process, the researcher applied coding system. 
The purpose was not to number the data, but was to make the 
researcher easier in selecting and classifying the data from the 
data sheet. For the example of coding system was as followed.  
T : Oke see you tomorrow  
Ss : see you (T1/ D89/AA/22.08.2018/10)  
T-1/ D1/AA/ 23.08.2018/01  
T-1 : Number of Transcript (transkip number 1)  
AA : Initial of English Teacher (nine grade teacher)  
D89 : Number dialog of utterances  
11.04.2018: Date of observation  
 
F. Reseach Instrument 
The researcher as controller analysis. Because the researcher is 
main subject to do the research. (Moleong, 2004: 168). In this 
study, the research instrument is the researcher themselves who 
act as planners, decision data analyzer, interpreter and also the 
reporting the results of the research. In this study, researchers 
require knowledge of the language, especially the theory of 
speech acts became an important point in the success of the study.  
This research is qualitative, so the primary instrument is 
the researcher herself. The qualitative study cannot be separated 
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from the role of the researcher because it is the researcher herself 
who determines the scenario of the research. The researcher plays 
role as a planner, implementer, of data collection and data 
analysis, data interpreter and finally as a pioneer of the research 
result (Moleong, 2004: 168). In doing this research the researcher 
collecting data with recorder to record teacher‟s utterances in the 
classroom. 
G. Technique of Analyzing Data 
Miles and Huberman (2014: 246) states that there are three 
activity in qualitative data analysis. They are data reduction, data 
display, conclusion drawing / verification. The steps are arranged 
to make the researcher easier in analysing the data. There are: 
reducing the data, displaying the data, analysing the data and 
interpreting the data to answer the research problem, finally 
drawing the conclusion and giving suggestion. For the explanation 
they are:  
1. Condensation  
For the first, the researcher made transcript of recorded data 
and written the data, choose data which was needed, identified 
types of speech acts and speech acts based on the way to convey 
used by English teacher on teaching learning process.  
2. Data display  
The second steps, the researcher analyzed the types of 
speech acts by using Searle’s and Yule’s theory of types speech 
acts and types speech acts. The researcher displayed the data 
about the teacher’s utterance at seventh and nine grade using 
tables and explanation. The table system was as followed  
Table 3.1 
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Type of speech act used by teacher 1 in opening activity. 
Activity  Type of speech 
act 
Clasification of 
each kind of 
speech act 
frequency 
Opening  Exspresive Greeting 3 
 
3. Making percentage 
The researcher made percentage of the data to know usage 
of types speech acts and speech acts based on the way to 
convey in teaching learning process. Precise data is needed in 
order to sharpen the findings of the research. Thus, the 
researcher includes the percentage calculation. The purpose 
of percentage calculation is to complete the findings so that 
the readers can easily and immediately obtain the precise 
proportion of each findings compared to the others. The 
percentage calculation is used to know the types of Searle 
and Yule’s speech acts based on the way to convey that 
frequently used by the teachers on teaching process. 
Sugiyono (2014: 170) states that the analysis is looking 
percentage. The percentage used formula:  
F 
P = ------ x 100% 
N 
Notes :  
P = percentage  
F = frequency  
N = the sum of the data 
 
4. Drawing/Verification  
The last steps was conclusion drawing/verification. After 
the data displayed in the in a form of table, then the researcher 
would able to interpret it and reaches conclusions and 
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verifications. Derived from the data displayed in tables, the next 
step conducted by the writer is describing and interpreting the 
data so that the conclusions and verifications of the use of 
speech act and speech acts based on the way to convey by the 
teachers can be drawn.  
The qualitative research needs the validity of data. The 
validation of data analysis designates the quality of the research 
finding. In this research, the data are taken from the English 
teacher utterances when teaching the students.  
This research employs source of triangulation to check the 
trustworthiness of data. Triangulation is a general way that is 
used to develop the validity in qualitative inquiry. According to 
Moleong (2014: 331) the techniques of triangulation uses other 
researcher for checking the validity of the data. It is useful for 
minimalizing the error in collecting the data. 
Researcher triangulation is particularly important for 
decreasing bias in gathering, and analysing study data. The 
researcher asked the expert to check the validity. The expert 
who was chosen by the researcher to check the validity was 
Mr. Irwan Rohardiyanto M.Hum. Since, he is the lecturer of 
pragmatics, so he must know about pragmatic speech acts. The 
researcher asked him to check the data whether it is included to 
types of speech acts or not. The researcher gave him the table 
data of validation and the data recording, so that the validator 
can select the correct data or error data. There were 90 
utterances of first English teacher and 88 utterance of second 
English teacher. When the validator did the validation, there is 
no data which is error. It meant that all the data were valid. 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 
In this chapter, the researcher would like to serve the results of the 
research. There are will be two terms of research findings in this research they are 
application of speech act in teaching and learning process and kinds of speech act 
that is used by teachers in teaching and learning process.  
A. Research Findings  
1. Type of Speech Act Used by English Teacher on Teaching Learning 
Process 
This data findings are related to type of speech act used by teacher 
English on teaching learning process. Searle on Yule book classifies 
speech act into five categories. That are respresentatives, expressives, 
directives, commisives and declarations. Based on the observation in SMP 
N 4  Tengaranabout types of speech act used by teacher on teaching 
learning process in nine grade and eight grade of SMP N 4, the researcher 
found five type of speech acts performed by English teacher according to 
Searle’s theory. That are respresentatives, expressives, directives, 
commisives and declarations. The researcher found that there are one 
teacher English that classified into Searle’s theory of speech act during 
teaching learning process. The researcher divided those utterance of the 
first teacher and second teacher English by of parting. The findings of this 
research can be seen in the following data: 
a. Type of speech act used by english teacher one (1)  
The observation was conducted by the reseacher on August 22 
2019. The reseacher found 90 utterance which contain speech act. The 
reseacher present the detail information bellow:  
Day   : Monday, 22 agustus 2019 
Time   : 11.00-12.00  
Teacher  : Teacher (AB)  
Place   : IX B classroom   
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Topic   : Short fungsional text 
1) Opening activity  
The opening activity, the researcher founds 8 utterances which 
produced by the teacher that contain speech act. During opening 
activity, the researcher found three types of speech act used by the 
teacher. There are expressive, representative and expressive act. The 
details as below:  
a) Expressive  
In expressive utterances in the opening teaching and 
learning in the classroom. That are 3 utterances can be 
categorized as expresive act on the opening activity. The 
utterance can be found in data dialog 1 transkip 1. Those 
utterance divided into one type that is welcoming.  
1. Welcoming 
There ware 3 utterances which categorized as 
welcoming during the opening activity. The utteance which 
categorized as asking can be found in transkip table 01 until 
03 in. for the example of the data is:  
T : Assalamualaikum Warohmatullahi Wabarokatu  
Ss : Wa’alaikumsalam Warohmatullahi wabarokatuh 
(T1/ D1/AB/22.07.2019/01)  
 
In data 1, AB as teacher 1 used 3 expressive statements 
when she said welcome students in the opening of the class. 
Teacher said “Assalamualaikum Warohmatullahi 
Wabarokatuh” as a islam greeting. This kind of welcoming 
statement is very common in Indonesia, especially in Islamic 
educational institution. After saying “salam”, teacher greeted 
students by saying “Good Morning, class”. Then, teacher 
continued to ask students condition at the time by saying “How 
are you?. In this moment, teacher applied expressive 
statements to greet students to open the class.  
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b) Representative  
There is 1 utterance that can be categorized into 
representative act in the opening teaching and learning in the 
classroom. That is  
1. Confirming  
There was 1 utterance which categorized as asking 
during the opening activity. From the analysis in may 
following transcrip 1 data 04 in the following conversation 
: 
T : I’m fine too. (T1/D4/AB/22.07.2019/04) 
In transkip 1, researcher found kind of 
representative statement from teacher 1 in opening the 
class. Those utterance of representative speech act is 
clasified into confirming it happened when students asked 
teacher’s condition, so teacher said ‘’ I’m fine too’’. From 
this statement,  the teacher stated that her condition was 
good at the time. In from this statement, the teacher stated 
that her condition was good at the time. In the order words, 
teacher informed students that she was fine to give the 
materials.  
c) Directive  
There are five utterances which can be categorize as 
directive speech act on the opening activity. That can be found 
in data transkip 1 dialog 05, The all of directive utterance is 
about asking.  
1. Asking  
There were 5 utterance which categorized as asking 
during the opening activity. The utterance which 
categorized as asking can be found in transkip table o5 until 
09 in. for the example of the data is:  
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T : Have you breakfast? Sudahkah kalian 
sarapan? Sarapan?  
S : yes, sudah.(T1/ D5/AB/22.07.2019/05)  
This utterance belongs to asking because the 
speakerwants to ask student’s, about having breakfast. By 
the question the students responded that they are some of 
students have to breakfast and the other did not have 
breakfast. 
T : siapa yang tidak berangkat ? 
Ss : nihil pak. (TI/D6/AB/22.07.2019/06) 
This utterance belongs to asking because the 
speakerwants to ask student’s, about the condition. By the 
question the students responded that they are some of 
students nihil. 
In data 1, AB as teacher 1 used 3 directive 
statements when she said asking students in the opening of 
the class. Teacher said “Ada yang punya buku ?” as a 
asking. This kind of asking statement is very common in 
classes, especially in school. After saying “Ada yang 
punya buku ?”, teacher greeted students by saying “di 
dalamnya ada apa ?”. Then, In this moment, teacher 
applied directive statements to greet students to open the 
class. 
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Table 4.1 
Type of Speech Act Used by Teacher 1 in Opening 
Activity. 
 
Activity Types of 
Speech Act 
Classification 
of each 
Frequency 
Opening  Expresive  Welcoming  3 
Representative Confirming  1 
Directive  Asking  4 
 
 
Based on the data above, the researcher found 8 
utterances of speech act in the opening activity. English 
teacher one of SMP N 4 Tengaran used three types of 
speech act in the opening activity; they are expressive, 
representative and directive. The researcher did not found 
declarative and commisives used by English teacher. From 
8 utterances, expressive speech act was used 3 times, 
representative 1 time, and directives 4 times. 
2) Core activity 
Based on KTSP curriculum, core activity divided into 
several activities, they are Exploration, Elaboration and 
Confirmation, there were several types of speech act used 
by teacher on teaching learning process. The researcher 
found 93 utterance belongs to types of speech act. Those 
utterances will be classified based on the activity of 
Exploration, Elaboration, and Confirmation. The detail is 
below: 
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a) Exploration  
In exploration activity, the researcher found 66 
utterances classified into speech act the details as 
below:  
1. Directive  
There were 52 utterance used by English 
teacher during teaching learning process using 
directive. The researcher found four types of 
directive speech act, that are asking, requesting, 
confirming and warning  
a. Asking  
There were 47 utterance which categorized as 
asking during the exploration activity. For the 
example of utterance can be categorized as asking 
can be found the example in dialog 10 and 11. 
T :Seperti dalam materi kita ada hari ini, 
yaitu text. Ada yang pernah dengar text?  
Ss :pernah(T1/ D10/AB/22.07.2019/02)  
T : Apa itu text?  
Ss :berkaitan dengan tulisan 
(T1/D11/AB/22.07.2019/02)  
 
On the data above, this utterance show that the 
teacher used directif of asking because teacher 
ask the students material about text and the 
teacher ask about what the difinition about text, 
then the students respon about the teacher‟s 
question by explain about the text. 
b. Requesting  
Based on the data, there was 3 utterance 
which categorized as requesting during in the 
exploration activity. For example of utterance 
which categorized as requesting during in the 
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exploration activity. For the example of utterance 
can be categorized as requesting can be found the 
example in dialog 34 in transkip one.  
T : Sekarang di buka lksnya, tentang text 
Ss :oke 
(T1/D34/AA/22.07.2019/04)  
Based on the data above, this utterances showed 
about the utterance inviting the student to 
continue their discussion, then the another 
utterance can be categorized like requesting is  
T : ayo, open your book 
Ss : iyaa pak (T1/ D40/AA/22.07.2019/05) 
The utterance can be classified into 
requesting. The teacher request the student to 
open the book and the students respons to open 
the book then the students answer yes  
c. Forbiding 
There were 2 utterance which categorized as 
forbiding during the exploration activity. The 
utterances which categorized as forbiding can 
be found in the dialog 70 and 71 in transkip one.  
T : di buka bukunya yang text saja  yaa, 
bukan short fungsional text.  
Ss : Ya (T1/ D70/AB/22.07.2019/08)  
This utterances can be classified into 
warning of directive. The teacher forbid the 
student not to reduce the material of the text. 
The students must followed the rule of the 
teacher said. Then the continued of the teacher 
utterance is classified as warning is: 
T : kita bahas yang awal dulu, yang 
belakang nanti 
(T1/ D71/AB/22.07.2019/08).  
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This utterance also can be classified into 
warning of directive. The teacher also 
prohibited the students not to add the role of the 
text. 
2. Representatives  
During the exploration activity, the 
researcher found the utterance of representatives 
speech act, there were 12 utterances can be 
categorized as representative. The researcher found 
three types of representative. That are explaining, 
and concluding. 
a. Explaining 
There were 10 utterances can be 
cactegorised as explaining of representative in 
exploration activity. The example of utterances 
which categorized as explaining can be found 
in example of dialog 12 and 15 in transkip one. 
T : Seperti yang ditulis text adalah text 
yang isinya tentang tulisan atau gambar 
yang di dalamnya ada kategorinya, atau di 
bagi menjadi 2. Yang pertama short 
functional text and genre text 
 (T1/ D12/AB/22.07.2019/02).  
The utterance can be classified into explaining. 
The teacher explain about the material in 
process teaching learning process. The teacher 
explain material about text. The teacher axplain 
all of the kind of text. The another utterances 
that classified as explaining can be found in the 
other utterances. 
T : text fungsional text adalah text pendek 
yang memiliki fungsi, makna dan tujuan 
tertentu yang di gunakan dalam kehidupan 
sehari-hari. (T1/D24/AB/22.07.2019/02) 
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This utterance also can be classified as 
explaining. The teacher continue explained the 
text. The students also listen about the teacher 
explain and answer the teacher when the 
teacher ask. The another example of utterances 
that classified as explaining can be found in 
the other utterances  
T :Contoh dari short fungsional text 
adalah, short message, letter, greeting card, 
announcement, shooping list, invitation etc.  
 
This utterance can be classified into 
explaining activity. Repeat the explaination 
and example about the text. It‟s make the 
student could be more considering about the 
material that has been delivered.  
b. Concluding  
The reseacher found the utterance can be 
categorized as concluding during the 
exploration activity. There were 2 utterances 
that which categorized 55 as concluding can be 
found in data dialog number 25 and 69 
transkrip one. 
T :Jadi bagian-bagian atau macam dari 
text itu ada dua,(T1/D25/AB22.07.2019/03)  
 
This utterance can be classified into 
concluding activity. The teacher wanted to 
make sure back about students of undertand 
from teacher explaination. The another 
utterances can be classified into concluding can 
be found in data dialog number 69 transkip 
one.  
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T :text. Ada dua. Tadi contoh nya 
invitation, letter etc!. 
(T1/D69/AB/22.07.2019/07)  
This utterance can be classified into 
concluding activity. The teacher also wanted to 
make sure back about students of undertand 
from teacher explaination. And the teacher 
repeat the some point of the teacher explained.  
 
c. Confirming  
The reseacher found 5 utterances can be 
categorized as confirming during the 
exploration activity. The example of utterances 
which categorized as warning can be found in 
example of dialog 51 in transkip one.  
T : notice informasion, adalah infor ?  
Ss : masi(T1/ D51/AB/22.07.2019/06) 
This utterance can be classified into 
confirming. The teacher wanted to make sure 
back about students of understand from 
teacher explanation. And the teacher repeat the 
some point of teacher explained. The another 
example that can be classified as confirming 
can be found in example of dialog number 68 : 
T : inilah bagian-bagian dari apa tadi?  
Ss:COMMAND 
(T1/D68/AB/22.07.2019/07)  
 
This utterance can be classified into 
confirming. In this utterance the teacher 
confirm the teacher explain, the teacher 
confirm again to know the students have to 
undertand about teacher‟s explain.  
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Table 4.2 
Type of Speech Act Used by Teacher 1 in Exploration 
Activity. 
 
Activity  Type of 
speech act  
Classification 
of each 
Frequency  
Exsploration  Representative  Exsplaining 10 
Concluding 2 
Directive  Asking  47 
Confirming  5 
Requesting  5 
Warning  2 
 
 
Based on the data above, the researcher 
found 66 utterances of speech act in the 
exploration activity. English teacher SMP N 4 
Tengaran used two types of speech act in the 
exploration activity; they are representative 
and directive. The researcher did not found 
expressive, declaration and commisives used 
by English teacher. From 66 utterances, 
representative speech act was used 12 times, 
and directives 54 times. 
b) Elaboration  
In elaboration activity, the researcher found 6 
utterances clasified into speech act. The researcher 
found three type of speech act in elaboration activity. 
That are directive, representative, and commisive. The 
detail as below : 
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1. Directive  
There were 4 utterance used by English 
teacher during teaching learning process using 
directive. The utterances that are classified into 
directive speech act include requesting  
a. Requesting 
There were 5 utterance which categorized as 
asking during the elaboration activity. The 
utterance which categorized as asking can be 
found in data dialog number 82  
T : Silahkan membuat text, tentang apa bu? 
Terserah mau apa. Yang penting tentang salah 
satu macam macam dari contoh short 
fungsional text. Entah itu surat formal, 
pengumuman atau yang lain Nah silahkan 
buat a group, one group consist of two person. 
Depan-belakang, depan-belakang. Sing gak 
intuk belakang berarti samping. Nah depan-
belakang, depan-belakang. 
(T1/ D82/AB/22.07.2019/09) 
 
This utterances can be classified as 
requesting. The teacher request the students to 
make a groub, one groub consist two person to 
make kind text. The students can make anything 
to make  text. Another utterance can be found in 
data dialog number 87  
T ; Langsung saja, who is absen today? Gak 
ada ya? Nihil ya? Ten minutes lagi udah 
selesai ya? Ten minutes lagi udah selesai 
ya?Submit to me! Kumpulkan ke saya 
ya?(T1/D87/AA/22.07.2019/09)  
 
This utterance can be categorized as 
requesting. The teacher ask to the student aout 
the absen in that day, and the students said that 
noting students absen in that day.  
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1. Representative  
There were 1 utterance used by English teacher during teaching 
learning process using representative, that is confirming of 
representative. That can be found data dialog number  
a. confirming  
There were 1 utterance which categorized as confirming 
during the elaboration activity. The utterance which 
categorized as asking can be found in data dialog number 83  
T ; bisa, informasi pengambilan rapot di sekolah. 
Ss : ya pak  T1/ D83/AB/22.07.2019/09)  
This utterance can be classified as confirming. The teacher 
confirm about the students said because the teacher not clearly 
about the students said. So the teacher confirm again about the 
students said. 
2. Commisives  
The researcher found 2 utterance that can be categorized as 
commisive in elaboration activity. The details as below:  
a. Promising  
There were 2 utterance which categorized as promising during the 
elaboration activity. The utterances which categorized as promising 
can be found in data dialog number 84 and 85  
T : Lho ini tugas beneran ini, do the best lakukan yang 
terbaik, dan you get the best score, dapatkan nilai yang 
terbaik juga, saya masukkan kedalam nilai ya?  
Ss : jangan pak?( T1/ D84/AB/22.08.2019/09)  
This utterances can be categorized as promising. The 
teacher would gave the students good score when the students 
done the assignment with a good done. Another utterance cab be 
categorized as promising can be found in data dialog 85  
T : pengumuman lulusan sekolah bisa. Pastikan ya, 
pastikan itu do the best, melakukan yang terbaik. Setelah 
itu submit to me, kumpulkan ke saya. Kemudian siapa 
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yang terbaik akan saya beri the best score, skor yang 
terbaik.(T1/D85/AB/22.07.2019/09)  
This utterances can be categorized as promising. The 
teacher would gave the students good score when the students 
done the assignment with a good done.  
 
Table 4.3  
Type of Speech Act Used by Teacher 1 in Elaboration 
Activity. 
 
Activity Types of 
Speech Act 
Classification of 
each 
Frequency 
Activity 
elaboration  
Directive  Requesting  5 
representative Confirming  1 
commisive  Promising  2 
 
 
Based on the data above, the researcher found 7 utterances of 
speech act in the elaboration activity. English teacher one of SMP N 4 
Tengaran used three types of speech act in the elaboration activity; they 
are directive, representative and commisive. The researcher did not found 
expressive, and declaration used by English teacher. From 7 utterances, 
directives speech act was used 4 times, representative 54 times, and 
comisive 2 times.  
 
c) Confirmation  
In confirmation activity, the researcher found 1 
utterances classified into representative speech act. 
The details as below:  
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1. Representative  
There were 1 utterance which categorized as 
explaining of representative during the confirmation 
activity. The utterances which categorized as 
explaining can be found in data dialog 88  
T : oke, karena ini all of the teachers, 
semua guru akan rapat penting, jadi nanti 
submit to my office, kumpulkan dimeja 
saya, ya?  
Ss : ya bu. (T1/ D88/AB/22.07.2019/10) 
This utterance can be categorized as 
explaining. The teacher explain that the teacher 
have some meeting with the all of teachers. So the 
teacher ask the students submit their assignment to 
the teacher’s office.  
Table 4.4  
Type of Speech Act Used by Teacher 1 in Confirmation 
Activity. 
 
Activity  Type of speech 
act  
Classification 
of each kind 
of speech act  
Frequency 
Confirmation Representative  Exsplaining  1 
 
Based on the data above, the researcher found 1 utterances of 
speech act in the confirmation activity. English teacher one of SMP 
N 4 Tengaran used one type of speech act in the confirmation 
activity; they is representative. The researcher did not found 
expressive, directive, commisive, and declaration used by English 
teacher. From 7 utterances, representative speech act was used 4 
times. 
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3) Closing 
In closing activity, the researcher found 2 utterances classified into 
speech act the details as below: 
a. Commisive 
There were 1 utterance which categorized as promising of 
commisive during the elaboration activity. The utterances 
which categorized as promising can be found in data dialog 89 
T : he’e ya,? Ya?. Oke see you tomorrow 
Ss : see you (T1/ D89/AA/22.07.2019/10) 
This uterance can be categorized as promising. The teacher 
said “ see you tomorrow” so the teacher promised that they 
will meet again about tommorow. 
b. Expresives 
There were 1 utterance which categorized as leaving of 
commisive during the elaboration activity. The utterances 
 which categorized as leaving can be found in data dialog 
number 90 
T : assalamualaikum warohmatulllahi wabarokatuh 
Ss :waalaikum salam warohmatullahi wabarokatuh.  
(T1/ D90/AA/22.07.2019/10) 
This utterance can be categorized as leaving. The teacher 
will be leaving thtat class which saying assalamualaikukum. So 
the class would be end. 
Table 4.5  
Type of Speech Act Used by Teacher 1 in closing 
activity 
Activity  Type of speech 
act 
Classification 
of each kind of 
speech act 
Frequency  
Closing Commisive Promising 2 
 Representative  Leaving  2 
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Based on the data above, the researcher found 2 utterances 
of speech act in the closing activity. English teacher one of 
SMP N 4 Tengaran used two types of speech act in the closing 
activity; they are commisive and representative. The researcher 
did not found directive, expressive, and declaration used by 
English teacher. From 2 utterances, commisive speech act was 
used 1 times, representative and 2 times  
The researcher used table to make easier to know how 
many type of first teacher  used speech act in teaching learning 
process. The table as below: 
 
Table 4.6 
Type of speech Act used By Teacher 1 in Teaching 
Learning Process 
  
Activity Types of 
Speech Act 
Classification of 
Each kind of 
Speech Act 
Frequency 
Opening Expressive  Welcoming  3 3 
Representative  Confirming  1 1 
Directive  Asking  5 5 
Exploration Representative  Explaining  10 
2 
12 
Concluding  
Directive  Asking  47 
5 
5 
2 
59 
Confirming  
Requesting  
Forbiding  
Elaboration Directive  Requesting  5 5 
Representative  Confirming  1 1 
Commisive  Promising  2 2 
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Closing Commisive  Promising  1 1 
Representative  Leaving  1 1 
Total  90  
 
 
Based on the data above, the researcher found 90 utterances 
of speech act during teaching learning process by English 
teacher one. English teacher one of SMP N 4 Tengaran used 
four types of speech act during teaching learning process; they 
are expressive, directive, representative and commisive. The 
researcher did not found declaration used by English teacher. 
From 90 utterances, directives speech act was used 69 times, 
expressive 3 time, representative 15 times, and commisive 3 
times. In the English teacher one, directive speech act was used 
dominantly than the other. Directive speech act subclass 
dominant is asking. Asking was uttered by the English teacher 
one are 64 times.  
 
b. The second teacher in English Learning Process 
The observation was conducted by the reseacher on August 22 
2019. The reseacher found 88 utterance which contain speech act. The 
reseacher present the detail information bellow:  
 
Day  :Monday, 22 agustus 2019 
Time  :09.00-10.40 
Teacher :Teacher (AU)  
Place  :VII classroom  
Topic  : Morning Greeting 
1) Opening activity  
The opening activity, the researcher founds 8 utterances which 
produced by the teacher that contain speech act. During opening 
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activity, the researcher found three types of speech act used by the 
teacher. There are expressive, representative and expressive act. The 
details as below:  
a) Expressive  
In expressive utterances in the opening teaching and 
learning in the classroom. That are 3 utterances can be 
categorized as expresive act on the opening activity. The 
utterance can be found in data dialog 1 transkip 1. Those 
utterance divided into one type that is welcoming.  
1. Welcoming 
There ware 3 utterances which categorized as welcoming 
during the opening activity. The utteance which categorized 
as asking can be found in transkip table 01 until 03 in. for the 
example of the data is:  
T : Assalamualaikum Warohmatullahi Wabarokatu  
Ss : Wa’alaikumsalam Warohmatullahi wabarokatuh 
(T2/ D1/AU/22.07.2019/01)  
In data 1, AB as teacher 1 used 3 expressive statements 
when she said welcome students in the opening of the class. 
Teacher said “Assalamualaikum Warohmatullahi 
Wabarokatuh” as a islam greeting. This kind of welcoming 
statement is very common in Indonesia, especially in 
Islamic educational institution. After saying “salam”, 
teacher greeted students by saying “Good Morning, class”. 
Then, teacher continued to ask students condition at the 
time by saying “How are you?. In this moment, teacher 
applied expressive statements to greet students to open the 
class.  
b) Representative  
There is 1 utterance that can be categorized into 
representative act in the opening teaching and learning in the 
classroom. That is  
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1. Confirming 
There was 1 utterance which categorized as asking during 
the opening activity. From the analysis in may following 
transcrip 1 data 04 in the following conversation : 
T : I’m fine too. (T2/D4/AU/22.07.2019/04) 
In table data above, researcher found kind of representative 
statement from teacher 2 in opening the class. It hap pened 
when students asked teacher‟s condition, so teacher said “I‟m 
fine too”. From this statement, the teacher stated that her 
condition was good at the time. In the other words, teacher 
informed students that she was fine to give the materials. 
Another utterances can be found in data dialog 6.  
T : Bukunya dikumpulkan? Belum saya koreksi?  
Ss : Belum (T2/D6/AU/22.08.2019/01) 
In the data above, the researcher found kind of 
representative of confirming statement from teacher 2 in 
opening activity. The teacher ask about home work, and the 
students answered that the teacher still bring the student‟s 
book, and the teacher confirm with the student with said “ 
bukunya dikumpulkan? Belum saya koreksi?”. So the teacher 
just confirm again about the home work still in the teacher.  
c) Directive 
There are 3 utterances can be categorized as directive. The 
utterances that are classified into directive speech act include 
asking  
1. Asking 
There were 2 utterances can be classified as asking. For the 
example of the teacher’s utterance of asking can be seen in the 
following utterance:  
T : Nah, pada pertemuan kemarin itu, ada pr gak?  
Ss : nggak tahu bu. Boten bu, bukunya dikumpulkanbu! 
(T2/D5/AU/22.08.2019/01) 
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This utterance can be categorized as asking. The teacher 
asked the student about the home work, and the students 
answered if the teacher said to the students to submit the 
assignment to the teacher, so the teacher still bring the 
assignment. The another utterance can be found in the data 
dialog  
T : Ada yang tidak masuk?  
Ss : Nihil bu(T2/D7/AU/22.08.2019/01)  
This utterance can be categorized as asking. The teacher 
want to know the student‟s attendance by giving asking to the 
students. By the asking, the students check all class member 
attendance. 
Table of 4.7  
Type of speech act used by teacher 2 in opening activity. 
Activity Types of 
Speech Act 
Classification of 
each 
Frequency 
Opening  Expressive   Welcoming   3 
Representative Confirming  2 
Directive   Asking   2 
 
Based on the data above, the researcher found 7 utterances 
of speech act in the opening activity. English teacher two of 
SMP N 4 Tengaran used three types of speech act in the 
opening activity; they are expressive, representative and 
directive. The researcher did not found, declarative and 
commisives used by English teacher. From 7 utterances, 
expressive speech act was used 3 times, representative 2 time 
and directive 2 time.  
2. Core activity  
There are 3 kinds of core activity that are 
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a) Exploration 
From the result of observation, the reseacher found 
65 utterance produced by english teacher in the 
exploration activity. The reseacher found 2 types of speect 
1act that performed by the teacher during exploration 
activity was on going. That are representative,and 
directive. 
1) Representative 
The reseacher found there were 30 utterances of 
representatuve performed by the teacher during in 
exploration activity. The reseacher classified into three. 
That are explaining, and confirming. 
a. Explaining 
There were 21 utterances can be 
cactegorised as explaining of representative in 
exploration activity. The example of utterances 
which categorized as explaining can be found in 
example of dialog 12 in transkip two 
T : ini morning greeting, mulai sekarang 
setiap saya masuk ke kelas akan menyapa 
dengan ‘’ good morning’’ dan kalian harus 
menjawab ‘’ good moring sir’’. Tapi Kalo 
yang menyapa ibu guru beda lagi jawabnya 
bukan ‘’sir’’ tapi ‘’mam’’. Ya ? 
Ss : iyaa pak . (T2/D12/AU/22.08.2019/01). 
This utterance can be categorized as 
explaining. The teacher explain about the material. 
The material in this teaching learning is morning 
greeting, the teacher explain about the morning 
greeting. The teacher used Indonesian language and 
the teacher give the example Indonesian language. 
Its make the student understand because the teacher 
used Indonesian language. The another example of 
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explaining can be found in data dialog number 17 
and 32  
T : Lalu saya akan menanya kabar kalian 
dengan ‘’ how are you this morning ? ‘’ 
kalian harus menjawab dengan ‘’ i’am fine 
sir, and you ? artinya ‘’ bagaimana 
kabarmu pagi ini ?’’ kalian menjawab ‘’ 
saya juga baik pak, bagaimana denganmu 
?’’ let’s start the lesson. Mari kita mulai 
pelajaran hari ini. Lalu kalian menjawab 
okey gitu ya  ? paham ?  
Ss : iyaa pak (T2/D17/AU/22.08.2019/02). 
This utterance can be categorized as 
explaining. The teacher still explain about morning 
greeting material. The teacher give explain about 
the component morning greeting in Indonesian first 
then the teacher explain what the component 
morning greeting in English. The another example 
of explaining can be found in data dialog number 32 
T: terus nanti kalian saya tunjuk acak 
harus memimpin doa dengan 
menggunakan bahasa inggris, let’s say our 
prayer. Mari kita mulai pelajaran hari ini. 
Setelah teman teman kailan siap terus 
bilang Start, mulai lalu setelai selesai 
finish. Begitu juga di akhir pelajaran. 
Harus berdoa memimpin doa dengan 
bahasa inggris. 
(T2/D32/AU/22.08.2019/04) 
 
This utterance can be categorized as 
explaining. After the teacher explained about the 
morning greeting. Then the teacher give explain 
about lead the prayer. The teacher ask the student to 
show the book about the morning greeting. With the 
book, the teacher explain about the differences and 
similarities between morning greeting and lead the 
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prayer. The teacher used Indonesian language to 
explain the students. 
 
b. Confirming 
There were 10 utterances can be 
cactegorised as confirming of representative in 
exploration activity. The example of utterances 
which categorized as confirming can be found in 
example of dialog 18 in transkip two  
T : our prayer itu mulai berdoa, bukan 
hour atau or yaa, hour itu jam. Bedakan ya 
? Tadi pakainya apa ? 
Ss : our prayer((T2/D18/AU/22.08.2019/02) 
This utterance can be categorized as 
confirming. The teacher re-confirm student‟s 
understanding of the meaning of the subject which 
has been explained by the teacher. The another 
example of explaining can be found in data dialog 
number 44  
T :yes, afternoon. Sekarang kita jam kan 
saja. Tadi siang ? 
 Ss : afternoon ( T2/D7/AU/22.08.2019/05) 
This utterance can be categorized as 
confirming. The teacher confirm about question the 
question that has been given by the teacher “bahasa 
inggrisnya siang” the teacher confirm. the students 
respond by utterances that Agnes is used her in that 
material. The another example of explaining can be 
found in data dialog number 54  
T : Kalau “no” berarti sudah paham 
semuanya ya  
Ss:Sudah,Insyaallah 
(T2/D54/AU/22.08.2019/7) 
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This utterance can be categorized as 
confirming. The teacher confirm about question 
before. The teacher asked if there are any question 
about this material, and the student answered that 
nothing question about the material. The teacher 
confirm if nothing question, its mean students 
understand about the explanation which has been 
explained by the teacher. 
c. Concluding 
There was 1 utterances can be cactegorised 
as explaining of representative in exploration 
activity. The example of utterances which 
categorized as explaining can be found in example 
of dialog 47 in transkip two 
T :Good morning, how are you, memulai 
dan mengakhiri pelajaran. Jadi itu tadi 
morning greeting yaa, sudah faham yaa ? 
(T2/D18/AU/22.08.2019/07) 
 
This utterance can be categorized as 
concluding. The teacher concluded about the 
material. The teacher concludes about differences 
between subject and object. The students listen 
about the teacher‟s said. 
2) Directive 
There were 34 utterances can be categorized as 
directive. The utterances that are classified into 
directive speech act include asking, requesting, 
commanding, suggesting, and warning. 
a. Asking 
There were 23 utterances can be 
cactegorised as asking of directive in exploration 
activity. The example of utterances which 
82 
 
categorized as asking can be found in example of 
dialog in data dialog 10 transkip two 
T : Sekarang kan kan pelajaran bapak pagi 
jadi pakainya morning, gimana kalau 
bapak masuk siang ?  
Ss :Afternoon(T2/D10/AU/22.08.2019/01) 
This utterance can be categorized as asking. 
The teacher teach the student about morning lesson 
and the teacher asked the about kind of afternoon 
lesson. The students answered about the teacher 
asked. The another example of utterances which 
categorized as asking can be found in example of 
dialog 16 in transkip two 
T : hehe haha, oke you. What is your 
name? 
Ss :Iqbal(T2/D16/AU/22.08.2019/02) 
This utterance can be categorized as asking. 
The teacher ask name to the student And the 
students respond and answered who the name of the 
student 
b. Requesting 
There were 2 utterances can be cactegorised 
as requesting of directive in exploration activity. 
The example of utterances which categorized as 
requesting can be found in example of data dialog 
14 and 50 transkip two. 
T : oke iqbal, sekarang pimpin doa sebelum 
pelajaran di mulai. Let’s start our prayer 
Ss :ya pak(T2/D14/AU/22.08.2019/02) 
This utterance can be categorized as 
questioning. The teacher given example about lead 
the prayer, after the teacher given example of lead 
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the prayer, then the teacher request to the student to 
make some example to start the lesson.  
T : Tidak! Sekarang ditulis kemudian nanti 
dilanjut baca ke nomer. 
Ss ;bukunya dikumpulka pak, katanya 
bukunya dikumpulkan pak 
(T2/D50/AU/22.08.2019/07) 
 
This utterance can be categorized as asking. 
After teacher given explain about subject, the 
teacher request to write the material has been 
transferred by teacher. After students write the 
material the teacher would continue the next 
material.  
c. Commanding 
There were 5 utterances can be cactegorised 
as commanding of directive in exploration activity. 
The example of utterances which categorized as 
commanding can be found in example of data dialog 
8 transkip two 
T : Sekarang cari arti ordinal dan cardinal 
number! 
Ss : hitungan dan urutan angka 
(T2/D8/AU/22.08.2019/01) 
This utterance can be categorized as 
commanding. The teacher commanded the students 
to look for the meaning of the cardinal and ordinal 
number in the dictionary. Then the students look for 
the meaning and answered the meaning it.  
d. Suggesting 
There were 2 utterances can be catagorized 
as suggesting of directive in exploration activity. 
The example of utterances which categorized as 
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asking can be found in example of dialog in data 
dialog 51 and 52 transkip two 
T :di sobek dikertas, ditulis dikertas aja 
atau smpinge LKS itu kan ada keterangan. 
Mana yang ternasuk cardinal atau ordinal 
number 
(T2/D51/AU/22.08.2019/07) 
This utterance can be categorized as 
suggesting. The teacher given suggestion to write 
the material in some paper or write the material 
beside the student handbook. Teacher suggest the 
students to write the example of the material. 
T : itu kan diketerangan ordinal dan 
cardinal di LKS kan udah ada tho! Nah 
kamu tinggal nulis contoh-contohnyasaja. 
(T2/D52/AU/22.08.2019/07) 
 
This utterance can be categorized as 
suggesting. The teacher given explanation again 
there are some description about material in student 
handbook. So the students just write the example of 
the material.  
e. Forbiding 
There was 1 utterances can be categorized as 
forbiding of directive in exploration activity. The 
example of utterances which categorized as 
forbiding can be found in example of dialog in data 
dialog 66 transkip two 
T : our class, jangan hour class 
(T2/D66/AU/22.08.2019/09) 
This utterance can be categorized as 
forbiding. The teacher given forbade the students 
didn‟t wrong to put the pronoun, the teacher gave 
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an example, with an example teacher hope the 
students didn‟t confuse between the subject. 
Table of 4.8 
Type of speech act used by teacher 2 in 
exploration activity. 
Activity Types of Speech 
Act 
Classification 
of Each kind of 
Speech Act 
Frequency 
Exploration Representative  Explaining  21 
Confirming  10 
Concluding  1 
Directive  Asking  23 
Requesting  2 
Commanding  5 
Suggesting  2 
Forbiding  1 
 
Based on the data above, the researcher 
found 4 utterances of speech act in the exploration 
activity. English teacher two of SMP N 4 Tengaran 
used one types of speech act in the exploration 
activity; they is directive. The reseacher did not 
found expressive, representative, declarative and 
commisives used by English teacher. From 4 
utterances, directive speech act was used 4 times. 
b) Elaboration 
From the result of observation, the reseacher found 
10 utterances produced by english teacher. The reseacher 
found 2 types of speect act that performed by the teacher. 
That are representative,directive 
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1) Directive 
The reseacher found 8 utterances that can be 
categorized as directive.the reseacher classified into 2 
directive utterance, that are asking, requesting, and 
commanding.  
a. Asking 
There were 1 utterances can be catagorized 
as asking of directive in exploration activity. The 
example of utterances which categorized as asking 
can be found in example of dialog in data dialog 75 
transkip two 
T :how are you this morning ? 
(T2/D75/AU/22.08.2019/11) 
This utterance can be categorized as asking. 
The teacher gave the question to the students when 
the teacher has been explain some example from 
the material. the teacher asked some question 
conected with the teacher‟s example. 
b. Requesting 
There were 4 utterances can be catagorized 
as requesting of directive in elaboration activity. 
The example of utterances which categorized as 
requesting can be found in example of dialog in 
data dialog 73 transkip two 
T : jadi silahkan buat personal identify 
atau identitas pribadi kalian masing” dan 
minggu depan praktek satu – satu di depan 
kelas (T2/D73/AU/22.08.2019/10) 
 
This utterance can be categorized as 
requesting. The teacher request the students to 
make some personal identify. Then the students 
would do the teacher‟s requested. 
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c. Commanding 
There were 3 utterances can be catagorized 
as requesting of directive in elaboration activity. 
The example of utterances which categorized as 
requesting can be found in example of dialog in 
data dialog 76 transkip two 
T : Ayo speak loudly, 
Ss : My name is silsila 
(T2/D76/AU/22.08.2019/11) 
This utterance can be categorized as 
commanding. The teacher commanded the students 
to speak loaudly, because when the teacher asked 
some question, the students answered slowly. Its 
make the teacher didnt hear the voice. 
2) Representative 
The reseacher found 2 utterance that can be 
categorized as representative. The reseacher classified 
into two of representative utterance, that are 
explaining and confirming. For the example of the 
teacher‟s utterance of asking can be seen in the 
following utterance: 
a. Explaining 
There were 1 utterances can be catagorized 
as explaining of directive in elaboration activity. 
The example of utterances which categorized as 
explaining can be found in example of dialog in 
data dialog 78 transkip two 
T : number 
Angka ada 2 jenis 
a.Cardinal number atau hitungan 
Contohnya : one, two, three, ‘’28’’ twenty 
eight, ‘’3+5=8’’ three plus five is eight 
Ini semua memakai bacaan angka 
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b.Ordinal numer atau angka urutan. Kalo 
angka urutan dalam bahasa indonesia 
biasanya ada kesatu, kedua, ketiga dan di 
dalam bahasa inggris juga ada. First, 
second, three, etc. Penulisannya juga 
bebeda.  
Ex : 1st, 2nd diambil 2 angka dari 
belakang. Itu namanya angka huruf, 5-12 
pakainya th Kalau 43 di lihat angka 
belakangnya, jadi 3nd. Itu tadi angka 
urutan yaa, 
(T2/D78/AU/22.08.2019/11) 
This utterance can be categorized as 
cexplaining. The teacher explained again about the 
material. its mean that the teacher want to make the 
students more be understand the material. 
b. Confirming 
There were 1 utterances can be catagorized 
as confirming of directive in elaboration activity. 
The example of utterances which categorized as 
confirming can be found in example of dialog in 
data dialog 77 transkip two. 
T : berarti 69 ? sixtynine? 
(T2/D77/AU/22.08.2019/11) 
This utterance can be categorized as 
explaining. The teacher cofirm some example that 
the teacher has been explain. The teacher repeat the 
example because the students didt speak loudly. So 
the teacher always repeat the question from the 
example. 
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Table of 4.9 
Type of Speech Act Used by Teacher 2 in 
Elaboration Activity. 
 
Activity Types of 
Speech Act 
Classification 
of Each kind 
of Speech 
Act 
Frequency 
Elaboration Directive  Asking  1 
Requesting  4 
Commanding  3 
Representative  Explaining  1 
Confirming  1 
 
 
Based on the data above, the researcher 
found 34 utterances of speech act in the elaboration 
activity. The second English teacher of SMP N 4 
Tengaran used two types of speech act in the 
elaboration activity; they are representative, and 
directive. The researcher did not found expressive, 
declarative and commisives used by English 
teacher. From 34 utterances, representative speech 
act was used 4 times, and directive 30 times. 
c) Confirmation 
From the result of observation, the reseacher found 
that the teacher performed 3 utterance in confirmation 
activity. The reseacher found 2 type of speech act 
performed by English teacher in confirmation activity. 
That are directive and representative. 
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1. Directive 
There are 2 utterance can be categorized as 
directive. The reseacher classified directive into two 
type. That are sugesting and asking 
a. Suggesting 
There are 1 utterances can be classified as 
suggesting. For the example of the teacher‟s 
utterance of suggesting can be seen in the following 
utterance in data dialog 85 transkip 2: 
T : Oke silahkan dikerjakan dulu, I give 
you fivety minutes and then submit to my 
table in myoffice. Silahkan dikerjakan 15 
menit kalau sudah 15menit silahkan 
dikumpulkan di kantor dimeja saya. 
(T2/D85/AU/22.08.2019/11) 
This utterances can be categorized as 
suggesting. The teacher gave fivety minutes to do 
the assigment. After finished the assigment, the 
teacher asked to the students to submit it to 
teacher‟s office. 
b. Asking 
There are 1 utterances can be classified as 
asking. For the example of the teacher‟s utterance 
of asking can be seen in the following utterance in 
data dialog 83 transkip 2: 
T :sudah selesai? paham tho? 
(T2/D83/AU/22.08.2019/11) 
This utterance can be categorized as asking. 
The teacher asked about the assigment. Have the 
students finished the assigment and have the 
students understand about morning greeting?. Then 
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the students just ceep silents because the students 
still focused with the assignment. 
2. Representative 
The reseacher found that there are 1 utterances of 
representative performed by the teacher during in 
confirmation activity. The reseacher classified into one . 
That is confirming. 
a. Confirming 
The teacher perfomed 1 utterance that can be 
categorized as confirming. For the example of the 
teacher‟s utterance of confirming can be seen in the 
following utterance in data dialog 84 transkip 2.  
T :Finish? Masihkurang 
(T2/D84/AU/22.08.2019/11) 
This utterance can be categorized as 
confirming. The teacher‟ utterance above was asking 
from the teacher to the students. From that statement, 
teacher asked about the assigment. When teacher 
asked about the assigment the student didnt answered 
the statement. So teacher confirm to the students about 
assigment. 
Table of 4.10 
Type of Speech Act Used by Teacher 2 in 
Elaboration Activity. 
Activity Types of 
Speech Act 
Classification 
of each 
Frequency 
Confirmation  Representative   Confirming  1 
Directive  Asking  1 
 Sugesting  1 
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Based on the data above, the researcher found 4 utterances 
of speech act in the confirmation activity. The second English 
teacher of SMP N 4 Tengaran used two types of speech act in the 
elaboration activity; they are representative, and directive. The 
researcher did not found expressive, declarative and commisives 
used by English teacher. From 4 utterances, representative speech 
act was used 2 times, and directive 2 times. 
3. Clossing activity 
Clossing activity happens in the end of lesson. In clossing the 
lesson, the teacher also perfomed some utterance. Based on the 
observation, the reseacher found that there were 4 utterances that are 
classified into 2 speech act, that are expresive and commisive. They 
include promising and leaving 
a) Expressive 
The reseacher found that there are 2 utterances of expresive 
performed by the teacher during in confirmation activity. The 
utterances that are classified into expresive speech act include 
leaving. 
1) Leaving 
The teacher perfomed 2 utterance that can be ategorized as 
leaving. For the example of the teacher‟s utterance of leaving 
can be seen in the following utterance in data dialog 86 transkip 
2. 
T : Oke saya akhiri(T2/D86/AU/22.08.2019/11) 
This utterance can be categorized as leaving. From the 
statement above, its can conclude that the teacher would be 
finished the class. The teacher said it, to inform the students if 
the class would be end. 
T :Wassalamualaikum Warohmatullahi Wabarokatuh 
Ss : Wa’alaikumsalam Warohmatullahi ` Wabarokatuh 
(T2/D88/AU/22.08.2019/11) 
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On data above, teacher used expressive statements when 
she greeted students in the closing of the class. Teacher said 
“Wassalamualaikum Warohmatullahi Wabarokatuh” In this 
moment, teacher applied expressive statements to greet students 
to close the class. 
b) Commisive 
The researcher found that there are 2 utterances of 
commisive performed by the teacher during in closing activity. 
The utterances that are classified into commisive speech act 
include promising 
1. Promising 
The teacher performed 1 utterance that can be categorized 
as promising. For the example of the teacher’s utterance of 
promising can be seen in the following utterance in data 
dialog 87 transkip 2. 
T : see you tommorow(T2/D87/AU/22.08.2019/11) 
This uterance can be categorized as promising. The teacher 
said “ see you tomorrow” so the teacher promised that they 
will meet again about tommorow.  
 
Table of 4.11 
Type of Speech Act Used by Teacher 1 Closing Activity. 
Activity Types of Speech 
Act 
Classification of 
Each kind of 
Speech Act 
Frequency 
Confirmation Expresive  Leaving  2 
Commisive  Promising  2 
 
Based on the data above, the researcher found 34 
utterances of speech act in the closing activity. The second 
English teacher of SMP N 4 Tengaran used one types of 
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speech act in the closing activity; they is expressive. The 
researcher did not found representative, directive, declarative 
and commisives used by English teacher. From 2 utterances, 
expressive speech act was used 2 times.The researcher used 
table to make easier to know how many type of first teacher 1 
used speech act in teaching learning process. The table as 
below: 
 
Table 4.12 
Type of Speech Act used by Teacher 2 in Teaching 
Learning Process 
Activity Types of 
Speech Act 
Classification of 
Each kind of 
Speech Act 
Frequency 
Opening Expressive  Welcoming  3 3 
Representative  Confirming  2 2 
Directive  Asking  2 2 
Exploration Representative  Explaining  21 31 
Confirming  10 
Concluding  1 
Directive  Asking  23 33 
Requesting  2 
Commanding  5 
Sugesting  2 
  Forbiding  1 
Elaboration Directive  Asking  1 8 
Requesting  4 
Commanding  3 
Representative  Explaining  1 2 
Confirming  1 
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Confirmation  Representative  Confirming  1 1 
Directive  Asking  1 2 
Sugesting  1 
Closing Expresive  Leaving  2 2 
Commisive  Promising  2 2 
Total  88 
 
  
Based on the data above, the researcher found 88 utterances of speech 
act during teaching learning process by second English teacher. Second 
English teacher of SMP N 4 Tengaran also used four types of speech act 
during teaching learning process; they are representative, expressive, 
directive, and commisive. The researcher did not found declaration used by 
English teacher. From 88 utterances, directives speech act was used 45 times, 
expressive 5 time, and representative 36 times and commisive 1 utterance. In 
the second English teacher, directive, and represenative speech act was used 
dominantly than the other. Directive speech act subclass dominant is asking 
and represenative speech act subclass dominant is explaining. asking was 
uttered by the second English teacher are 27 times and explaining was uttered 
by the second English teacher are 22 times. 
Based on the explanation above, the researcher gives a table of types 
of speech acts used by two English teachers during teaching learning process 
in order to give clear data finding related to types of speech acts based on 
Searle‟s theory. The data can be seen in the following table: 
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Table 4.13 
The Percentage Type of Speech Act used by Teacher 1 and 
teacher 2 in Teaching Learning Process 
No Illocutionary 
acts 
Frequency Percentage 
(%) T1 T2 
1 Declaratives 0 0 0 
2 Representatives 15 36 28.651 
3 Expressives  3 5 4.494 
4 Directives  69 45 64.044 
5 Commissives  3 1 2.247 
Total   90 88 99.436 
 
From the table above, it can be seen that first enflish teacher and 
second English teacher used 178 utterances of types of speech acts. Two 
English teacher of SMP N 4 Tengaran used four types of speech acts. They 
are expressive, directive, representative, and commisive. From 178 
utterances, directive utterances was used 114 times which represent 64.044% 
, representative was used 51 times which represent 28.651% , expressive 8 
times representing 4.494%, and commisive 4 times representing 2.247% . So 
the English teacher at SMP N 4 Tengaran used four types of speech act that 
are: directive, representative, expressive and commisive. 
 
2. Speech Act Dominant Used By English Teacher On Teaching Learning 
Process 
From the data display above, the researcher wants to know the speech act 
dominant used by English teacher at SMP N 4 Tengaran. The researcher 
present it for two teacher. The detail is as bellow 
a. First teacher 
The percentage of types of speech acts that was used by teacher 1 
in teaching and learning process at SMP N 4 Tengaran, the researcher 
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used table to make easier to know the frequency of the used speech act in 
first teacher. The table as below: 
Table 4.14 
Dominant Type of Speech Act Used by Teacher 1 
No Illocutionary 
acts 
Frequency Percentage (%) 
1 Declaratives 0 0 
2 Representatives 15 16.666 
3 Expressives  3 3.333 
4 Directives  69 76.666 
5 Commissives  3 3.333 
Total  90 99.998 
 
Based on table above, the researcher found 90 utterance of speech 
act. English teacher of SMP N 4 Tengaran used four types of speech act, 
they are directive expressive, commisives and representative. The 
researcher did not found declarations used by English teacher during 
teaching learning process. From 90 utterance, directive speech act was 
used 69 times. Representative 15 times, expressive 3 times, and 
commisive 3 times. Directive speech act was used dominantly then the 
other. Directive speech act subclass dominant is asking. Asking was 
uttered by teacher 64 times. 
b. Second Teacher 
The percentage of types of speech acts that was used by second 
teacher in teaching and learning process at SMP N 4 Tengaran. The 
researcher used table to make easier to know the frequency of the used 
speech act in first teacher. The table as below: 
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Table 4.14 
Kinds of Speech Act Used by Teacher 2 
No Illocutionary 
acts 
Frequency  Percentage 
(%) 
1 Declaratives 0 0 
2 Representatives 36 40.909 
3 Expressives  5 5.681 
4 Directives  45 51.136 
5 Commissives  1 1.136 
Total   88 98.862 
 
The researcher found 88 utterances are identified as illocutionary 
speech act, 36 representative utterance, 5 expressive utterances, and 45 
directive utterance. It meant that 51,136% of them are directive 
utterances, 40,909% are representative, 5,681% are expressive and 
1.136% are commisive, based on explain above, it can be concluded that 
the dominant of speech act used by English teacher at SMP N 4 Tengaran 
during teaching learning process in teacher 2 is directive speech act. 
Based on the explanation above, the researcher gives a table of the 
mostly dominant types of speech acts used by two English teachers 
during teaching learning process in order to give clear data finding 
related to the mostly dominant types of speech acts based on Searle’s 
theory. The data can be seen in the following table: 
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Table 4.19 
The frequency of teacher speech act uttered by English teacher  
N
o 
Classification of 
Seacle’s Speech 
Arts (The 
Illocutionary 
Act) 
Illocutionary Force Frequency Percentage 
1 Directive a. Asking 
b. Requesting 
c. Suggesting 
d. Reminding 
 
 
69 
45 
 
60.526% 
39.473% 
Total 114 64.044% 
2 Representative a. Confirming 
b. Exsplaining 
c. Correcting 
d. Agreeying 
e. Disaggree 
 
 
15 
36 
 
29.411% 
70.588% 
 
Total 51 28.561% 
3 Exspresive a. Welcoming 
b. Apologizing 
c. Thanking 
d. Leave -taking 
 
3 
 
2 
3 
37.5% 
 
25% 
37.5% 
Total 8 4.494% 
4 Deklarative  
 
  
Total   
5 Commisive a. Promising 
b. Offering 
 
3 
1 
75% 
25% 
Total 178 2.247% 
 
From the table above, it can be seen that teacher 1 and teacher 2 
used 178 utterances of types of speech acts. Second English teacher of 
SMP N 4 Tengaran used four types of speech acts. They are expressive, 
directive, representative, and commisive. First teacher and second teacher 
used 178 utterances of types of speech acts. From 178 utterances, two 
English teacher of SMP N 4 Tengaran used four types of speech acts. 
They are expressive, directive, representative, and commisive. From 178 
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utterances, directive utterances was used 114 times which represent 
64.004% , representative was used 51 times which represent 28.651% , 
expressive 8 times representing 4.494%, and commisive 4 times 
representing 2.247% . So the researcher can be concluded that the teacher 
at SMP N 4 Tengaran the most dominant types of speech act used by 
English teacher is directive speech act. 
B. Discussion  
This section present the discussion of the research findings. There 
are two problem statements proposed in this study and the discussion only 
focuses on them. As mentioned in the previous chapter, the aims of the 
study are to know the types of speech act and the most dominant of speech 
act that used by English teacher in teaching learning process at SMP N 4 
Tengaran. 
In this study, the researcher used Searle and Yule’ s teory . thye 
classified types of speech act into five, that are declarative, representative, 
expressive, directives, and commisive. The researcher uses Searle and 
Yule’s classification speech acts about the realization of speech acts based 
on the way to convey to describe types of speech acts and speech acts 
based on the way to convey used by English teachers in teaching learning 
process. From the research finding, the researcher found several types of 
speech acts used by teacher in uttered her utterance to students in learning 
process. The finding are discussed below :  
1. Type of Speech Act Used by Englih Teacher  
In analyzing the data, the researcher used searle theory. Searle 
divides the kind of speech acts into comissives, directives, assertive, 
expressives, and declarations (Searle, 1979).  
After conducting the research, the researcher found four types of 
speech acts performed by one English teachers on English teaching 
learning process in seventh and nine grade at SMP N 4 Tengaran based 
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on the observation on August until September 2018. They were 
representative, expressive, directive, and commisives.  
After researcher analyzing the dialog of teachers in teaching and 
learning process in the classroom, the researcher did not find all of 
kinds of speech acts. Researcher only found 4 of 5 kinds of speech acts 
of searle‟s theory that were used by teachers. first English teacher and 
second English teacher used 178 utterances of types of speech acts. 
English teacher of SMP N 4 Tengaran used four types of speech acts. 
They are expressive, directive, representative, and commisive. From 
178 utterances, directive utterances was used 114 times which 
represent 64.044%. directives is mostly performed by English teacher. 
It is because directives can be applied in the teaching and learning 
process to manage and control the activities and the students during the 
teaching and learning process. Teacher mostly expressed asking 
statement to the students. The teacher‟s use of asking allowed the 
students to participate more actively in the lesson. It is also beneficial 
to check the students‟ knowledge or comprehension as well as to 
promote the students‟ critical thinking. It implies that asking should be 
employed by the teacher during classroom communication practice.  
Representative was used 51 times which represent 28.651%. 
Representative mostly used by English teacher then expressive speech 
act. Teacher mostly expressed explaining statement to the students. It 
is because the teacher must be explaination the material to make the 
students understand in the lesson. By explaining statement, it is make 
teacher easy to transfering material to the students. 
Expressive was used 8 times representing 4.494% by two English 
teacher. Expressive is rarely used by English teacher in teaching 
learning process at SMP N 4 Tengaran. Expressive is to express the 
psychological state specified in the sincerity condition about a state of 
affairs specified in the propositional content. Teacher mosly used 
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expressed welcoming statement to the students, so the English teacher 
usually used in opening activity and closing activity. 
Commisive was used 4 times representing 2.247% by two English 
teacher. Commisive is also rarely used by English teacher at SMP N 4 
Tengaran. Teacher mosly used expressed promising statement to the 
students, so the English teacher used when the teacher promise to 
students to gave a good score when the students do the best 
assignment. So it is seldom used by English teacher in teaching 
learning process at SMP N 4 Tengaran. 
Moreover, the English teacher at SMP N 4 Tengaran used four 
types of speech act that are: directive, representative, expressive and 
commisive. Declarative didnot used by English teacher in teaching 
learning. Declaratives speech act can be change the world via 
utterance. When using this speech act, the speaker has to have a special 
institutional role. In teaching learning process, it is imposible if the 
teacher sdenly has a special institutional. In additing, the declarative 
speech act will successfully perfome if it is said by someone who has a 
power or effect. 
2. Speech Act Dominant Used by English Teacher  
From the researcher finding, the researcher found 90 utterance in 
first teacher and the 88 utterance in second teacher. From the first 
teacher and second teacher used 141 utterances of types of speech acts. 
Two English teacher of  SMP N 4 Tengaran used four types of speech 
acts. They are directive, representative, expressive, and commisive. 
First teacher and second teacher used 178 utterances of types of speech 
acts. From 178 utterances two English teacher of SMP N 4 Tengaran 
used four types of speech act. They are expressive, directive, 
representative, and commisive. From 178 utterances, directive 
utterances was used 114 times which represent 64.004% , 
representative was used 51 times which represent 28.651% , 
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expressive 8 times representing 4.494%, and commisive 4 times 
representing 2.247%. It can be concluded that speech act dominant 
used by English teacher at SMP N 4 Tengaran during teaching learning 
process is directive speech act. 
Mostly, the English teacher in SMP N 4 Tengaran use directive 
speech act rather then other types of speech act. It is because the 
teacher wanted to hook the students’s attention by asking them many 
questions. The teacher do not explain the material directly by giving 
the whole materials. But, she asks question, so that the students should 
think it. The teacher’s use of asking allowed the students to participate 
more actively in the lesson. It is also beneficial to check the students’ 
knowledge or comprehension as well as to promote the students’ 
critical thinking. It implies that asking should be employed by the 
teacher during teaching and learning. 
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CHAPTER V 
CONCLUSIONS, IMPLICATIONS, AND SUGGESTIONS 
 
This chapter consists of three parts; conclusions, implications and 
suggestions. Conclusions are concerned with the summary of the research 
findings. Implications provide some implications related to the objectives of the 
study. Meanwhile, suggestions section is presented to offer some suggestions for 
linguistic students, teachers and other researchers. 
A. Conclusions 
Dealing with the objective of this study, which is to identify the types of  
Searle’s speech acts in terms of illocutionary acts and illocutionary forces, 
there were four types of speech acts employed by the English teacher at SMP 
N 4 Tengaran. They were representatives, directives, commisives, and 
expressives. Regarding the illocutionary forces, they occurred in the form of 
confirming, correcting, agreeing, explaining, disagreeing, informing, stating 
and predicting for representatives, questioning, reminding, warning 
suggesting, requesting and ordering for directives, greeting, stating anger, 
stating annoyance, stating disappointment, apologizing, stating pleasure, 
stating goodbye or leavetaking, wishing, thanking, complimenting and stating 
surprise for expressives, offering, promising and granting for commissives. 
Directives were found to be the most performed speech acts by the teacher 
during the four meetings of English teaching and learning activities which 
occurred in 114 utterances (64.044%). On the other hand, representative 
appeared to be the least speech acts used by the teacher which only occurred 
in 51 utterance (28.651%).  
Directives were used by the teacher to get the students to undertake some 
actions. Asking or questioning became the most dominant illocutionary force 
of directives produced by the teacher which was realized in 114 instances 
(64.044%). The frequent use of directives indicates that the teacher seemed to 
be aware of her status as a teacher which was believed to be more powerful 
than her students. In such restricted context like classroom setting, it is 
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common that the teacher’s status is higher than her students since the relation 
between them is inherently asymmetrical. It was through directives the 
teachers exerted her power over the students. 
B. Implications 
Based on the conclusion, the teacher mostly performed directive acts with 
the illocutionary force of questioning (64.044%). The production of directives 
is central to keep the activity proceedings under control. Thus, directives can 
be applied in the teaching and learning process to manage and control the 
activities and the students during the teaching and learning process. 
Regarding the illocutionary force of questioning, it is aimed to ask certain 
information from the students. The teacher’s use of questioning allowed the 
students to participate more actively in the lesson. It is also beneficial to 
check the students’ knowledge or comprehension as well as to promote the 
students’ critical thinking. It implies that questioning should be employed by 
the teacher during classroom communication practice. However, it is 
advisable for the teacher to pose more open questions instead of display 
questions. 
Furthermore, the teacher’s speech acts are central in the teaching and 
learning process since through the teachers’ speech acts, the students learn 
how the language should be used. By familiarizing themselves with speech 
acts, they are also able to comprehend and acknowledge the illocutionary 
force carried by the teacher. It implies that the teacher’s production of speech 
acts should be retained in the classroom. However, the teacher needs to do 
that wisely. The students should be given more opportunity to practice the 
target language so that they are not only apt in recognizing the speech acts but 
also in producing the language. 
C. Suggestions 
Based on the conclusions and the implications, some suggestions are 
proposed to the following parties: 
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1. To linguistic students 
The linguistic students are expected to learn and explore more about 
pragmatics especially on the study of speech acts. By understanding 
speech acts, the students will be more aware of how the language is 
actually being used. Thus, the students can avoid misunderstanding or 
misconceptions in interpreting the speakers’ intended messages. 
2. To English teachers 
This research is expected to give English teachers an insight about 
language teaching especially on the language phenomena related to 
speech acts. It is advisable for English teachers to use English optimally 
and teach the students the importance of pragmatics so that the students 
are aware of how language should be used. It does not mean that teachers 
should teach pragmatics as a science. Instead, teachers are suggested to 
incorporate various learning activities that can promote the students’ 
pragmatic awareness as well as develop their communicative competence. 
The teachers should also consider giving students more opportunities to 
engage them in the classroom interaction. 
3.   To other researchers 
The objective of this research is limited only to identify the types 
of Searle’s speech acts performed by the teacher with focus on its 
illocutionary acts and illocutionary forces, and its contribution to the 
English teaching and learning process. Therefore, it is expected that the 
limitation of this research will encourage other researchers who wish to 
carry out similar study to investigate more about other aspects of 
pragmatics such as perlocutionary acts, implicature and politeness. It is 
also suggested to enlarge the study by investigating the students’ speech 
acts since the present study has not explored it yet. Moreover, if it is 
possible, it is recommended to get genuine data so that the study will 
appear to be more natural. 
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TRANSCRIPT 1 
Subject : Bahasa Inggris  
Class    : IX B 
Topic   : Short functional text  
Teacher : Agung Bayu S.Pd.  
Date  : 22 july 2019 
Time  : 07.40- 09.00 
 
T : Assalamualaikum Warohmatullahi Wabarokatu  
Ss : Wa‟alaikumsalam Warohmatullahi Wabarokatu  
T : Good Morning, class?  
Ss : Good Morning, ser.  
T : How are you today?  
Ss : I’m fine, thankyou and you?  
T : I’m fine, thank you  
T : oke, let’s start meeting today with say basmallah togerther?   
Ss ; bismillahhirrohmanirrohim 
T : Have you breakfast? Sudahkah kalian sarapan? Sarapan?  
S : yes, sudah 
T : siapa yang tidak berangkat ? 
Ss : nihil pak 
T : oke, sekarang kita mulai pelajaran hari ini 
Ss : ya pak 
T : ada yang punya buku ? 
Ss : punya to pak. Kan buat belajar 
T : benar.  
T : di dalamnya ada apa ? 
Ss ; tulisan pak  
T : yaa, tulisan di situ berbentuk apa ? 
Ss : text 
T :Seperti dalam materi kita ada hari ini, yaitu text.  
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T : Ada yang pernah dengar text?  
Ss : pernah  
T : Apa itu text?  
Ss : berkaitan dengan tulisan 
T : now let’s discuss, we are going to disccus about short fungsional text.  
T : Apa itu short fungsional text ? 
Ss ; text yang pendek pak 
T : benar text fungsional text adalah teks pendek yang memiliki fungsi, makna 
dan tujuan tertentu yang di gunakan dalam kehidupan sehari hari.  
T : Ada beberapa contoh short fungsional text diantaranya : 
Notice : command, caution, information, prohibition 
Short message 
Letter 
Greeting card 
Announcement 
Shooping list 
Advertisement 
Invitation : wedding invitation, birthday invitation. 
Kita bahas dari awal dulu, yang pertama adalah notice.  
T : Apa arti notice ? 
Ss : pemberitauan pak 
T : benar, notice adalah pemberitauan. Di dalam nitice di bagi menjadi command/ 
perintah, caution/peringatan, information/imformasi, dan prohibition/ larangan. 
Kita bahas dari command/ perintah.  
T : Ada yang tau comand itu apa ? 
T : command artinya perintah. Itu berarti notice command berarti pemberitauan 
yang bersifat memerintah. Notice command biasanya memerintah orang atau 
pembaca untuk melakukan apa yang ada dalam notice tersebut.  
Contohnya :  
Notice  
Keep the door closed 
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Berarti menyuruh untuk menutup pintu setelah membukanya. 
Silent 
Exam in progrees 
T : Artinya apa ? 
Ss : di larang berisik pak, karena ada ujian 
T : benar, setelah itu kita bahas Notice : caution 
T : ada yang tau caution apa ? 
Ss : tidak pak  
T : Caution berarti peringatan. Notice caution ini di gunakan untuk 
memberitahukan adanya sebuah peringatan. Fungsi dari notice caution yakni 
untuk memperingatkan orang atau pembaca agar berhati hati atas apa yang 
tercantum dalam notice tersebut. 
Contoh :  
memperingatkan bahwa lantai itu licin 
Caution  
wet the floor 
T : lalu notice prohibition berarti pemberitauan yang bersifat larangan. Notice 
prohibition in melarang orang untuk tidak melakukan apa yang tercamtum dalam 
notice tersebut 
T : Contohnya apa ? ada yang tau ?  
Ss : staff only  
T : yaa, berarti selain karyawan di larang masuk. 
T :  Notice information  
T : Berarti infor ? 
Ss : masi 
T : apa ? 
Ss : informasi pak 
T: Berarti pemberitauan yang bersifat informasi. Fungsi notice information ini 
memberikan informasi kepada pembaca atas apa yang tercantum dalam notice 
tersebut.  
T: ada yang bisa kasih contoh ? 
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Ss :  informasi tentang toko buka dan tutup jam berapa. 
T : bisaa, informasi tentang pengambilan rapot dll yaa 
Ss : yaa pak 
T : kita lanjutkan tang ke 2. short message  
T : Short message artinya pesan singkat, dapat berupa sms, e-mail, dan memo.  
Contohnya  
My honey 
Before going to school, please bring your luch. Don’t forget to bring your 
money on the desk. 
Your mom. 
T : setelah pesan singkat sekarang kita ke 3. Letter.  
T : Sudah tidak asing yaa ? apa itu letter ? 
Ss :surat 
T : Letter berarti surat. Surat dapat di bedakan menjadi beberapa macam yakni 
formal letter(surat formal) dan informal letter (surat informal), bussines letter dan 
lain lain. 
Contoh surat informal 
Dear ana  
Good afternoon my best fiend, how are you ? i really miss you. The last 
time we meet when we graduated from senior high school. How about your study 
in usa ? are you happy studying there ?  
Anna, i have new good news. next mont i wiill go to usa. I get schoolarshi[ to take 
my short course . hopefull we can meet there. I think thats all for now. I will be 
waiting for your reply. 
Cheers 
Efaaan 
T : surat tersebut dari siapa ? 
Ss : dari efan pak 
T : di tujukan untuk ? 
Ss : anna  
T : isi surat tersebut ? 
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Ss : bertemu dengan efan 
T : nggih benar, kita lanjutkan yang ke 4. greeting card  
Ss : kartu ucapan pak 
T: benar Greeting card adalah kartu ucapan. Kartu ucapan di gunakan untuk 
mengucapkan sesuatu kepada seseorang lewat sebuah kartu 
Contoh : 
Happy mother’s day 
I love you mom, i hope you always happy. Happy mother day mom. Be gratefull 
to all  
Love you 
T : itu tadi contoh ucapan hari ibu,  
T : kalo contoh ulang tahun gimana ? 
Happy birthday 
Happy birthday to the world’s best mommy 
If all the world’s best mommy  
Were lined up side by each and i were asked to take my pick. 
Trush me. I’d pick a peach. 
Be better mom.. 
T : itu tadi yaa contohnya sekarang kita ke 5 yaitu 
T :  5. announcement  
T : apa itu announcement ? 
Ss : pengumuman 
T : Announcement artinya pengmuman. Biasanya di temui di public area (ruang 
publik) at school (di sekolah) at hospital (di rumah sakit ) 
T : Contoh Announcement apa ? 
Ss : pengumuman libur pak, di sekolah 
T : bisa. Apa lagi ? 
Ss : tidak boleh berisik saat di rumah sakit. 
T : yaa benar 
Ss : kalo contoh di publik area apa pak ? 
T : contonya gini, di larang parkir. Bisa. Di larang merokok di jalan juga bisa.  
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Sekarang nomer 6. shooping list 
Ss : saya tau pak kalo belanja buat tulisan 
T : yaa Shooping list artinya daftar belanja. Merupakan daftar yang di tulis atau di 
rencanakan sebelum di apergi berbelanaja. 
Contoh : 
Shooping list 
1. Bread 
2. 2 kg wheat flour 
3. 1kg egg 
4. 1 liter milk 
5. 2 bananas 
6. 1 chesee 
7. 1 kiwi 
8. 3 apples 
T : jadi daripada lupa kita harus buat shooping list yaa, biar pas belanja tidak 
binggung 
T : Setelah itu ke 7. advertisement 
Artinya iklan. Biasanya dapat kita umpai melalui media cetak dan media 
elektronik 
Ss : contohnya apa pak ? 
Contoh : diskon di dalam toko 
T : sudah ya ?  
Ss : belum pak 
T : o yaa kan ada 9 yaa. Kita percepat saja 9. Invitation 
T : Invitation artinya undangan. Biasanya undangan dapat di gunakan untuk 
mengundang keluarga, teman, dan orang yang kita ingin undang untuk menghadiri 
suatu acara. 
T : any question ? 
Ss : no 
T : kalo gitu kita sudahi pertemuan hari ini. 
T : mohon maaf jika ada kata yang kurang tepat 
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Ss : ya pak  
T :  see you tomorrow  
Ss : see you  
T : wassalamualaikum warohmatulllahi wabarokatuh  
Ss :waalaikum salam warohmatullahi wabarokatuh 
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TRANSCRIPT 2 
Subject : Bahasa Inggris  
Class  : VII A 
Topic  : Morning Greeting 
Teacher : Agung Bayu S.Pd  
Date  : 22 july 2019 
Time  : 09.00- 10.40 
 
T : Assalamualaikum Warohmatullahi Wabarokatu  
Ss : Wa‟alaikumsalam Warohmatullahi Wabarokatu  
T : Good Morning, everybody ?  
Ss : Good Morning pak 
T : Nah, pada pertemuan kemarin itu, ada pr gak?  
Ss : Tidak pak.  
T : Ya sudah, sekarang catat ‘’ Morning Greeting’’ atau salam pagi 
Ss : apa itu pak 
T : Ayo di tulis, kalo pelajaran bapak harus nulis yaa, bisa nga bisa. Ayoo di tulis.  
T : Sudah ? 
Ss : Belum pak 
T : ini morning greeting, mulai sekarang setiap saya masuk ke kelas akan 
menyapa dengan ‘’ good morning’’ dan kalian harus menjawab ‘’ good moring 
sir’’. Tapi Kalo yang menyapa ibu guru beda lagi jawabnya bukan ‘’sir’’ tapi 
‘’mam’’. Ya ? 
Ss : iyaa pak 
T : Lalu saya akan menanya kabar kalian dengan ‘’ how are you this morning ? ‘’ 
kalian harus menjawab dengan ‘’ i’am fine sir, and you ? artinya ‘’ bagaimana 
kabarmu pagi ini ?’’ kalian menjawab ‘’ saya juga baik pak, bagaimana denganmu 
?’’ let’s start the lesson. Mari kita mulai pelajaran hari ini. Lalu kalian menjawab 
okey gitu ya  ? paham ?  
Ss : iyaa pak 
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T: terus nanti kalian saya tunjuk acak harus memimpin doa dengan menggunakan 
bahasa inggris, let’s say our prayer. Mari kita mulai pelajaran hari ini. Setelah 
teman teman kailan siap terus bilang Start, mulai lalu setelai selesai finish. Begitu 
juga di akhir pelajaran. Harus berdoa memimpin doa dengan bahasa inggris. 
T: sudah ? kalo sudah ulangi setelah saya. 
T : Good morning 
T : Sama sama, Good morning 
Ss : good morning 
T: sir, 
Ss:  sir, 
T : mam  
Ss : mam 
T : Siapa tadi yang bacanya ser. Sir yaa bukan ser 
T : How are you ? 
Ss : How are you  
T : How, bukan ho tapi how 
T : how are you this morning ? 
Ss : How are you this morning 
T : I’am 
SS : I’AM  
T:  I’am. Jangan iyam yaa i’am  
T : fine 
Ss : fine  
T : Thank you 
Ss : Thank you 
T :  ujung lidah ada di ujung gigi, thank you, and you ? Kalimat pertanyaan sama 
kalimat pernyataan beda cengkok nya yaa. Kalo kaliamat pertanyaan lebih 
panjang belakangnya. Kalo pernyataan lebih pendek.  How are you this morningg 
? and you ? Yaa ?jadi bedakan 
T: i’m 
SS: I’am 
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T : Iam fine too thank you. Bukan iam yaa, i’m ini namnaya apostrofi, untuk 
menyingkat kata kata di situ. 
Ss: i’am fine thank you and you  
SS: i’m 
T: fine 
SS: fine 
T: Too 
SS: Too 
T: Thanks 
SS: Thanks 
T : Let’s start  
Ss : Let’s start 
T : The lesson 
Ss : The lesson 
T : Okay 
Ss : Okay  
T : Let’s say 
Ss : Lets say 
T : Our prayer  
Ss : Our prayer 
T  :Our prayer bukan hour, atau or yaa tapi our bedakan yaa. 
T : Our prayer 
Ss : our prayer 
T : Start 
Ss : Start 
T : Fisnish 
Ss : Finish 
T : Nah sekarang kita dialog, saya jadi guru kalian jadi murid 
Ss : Lahh 
T : Hla emang saya gurunya kalian muridnya. 
Ss : Hehe 
120 
 
T : Good morning student 
Ss : Good morning sir 
T : How are you ? 
Ss : I’am fine thank you, and you ? 
T : Iam fine thanks 
T : sekarang kan pelajaran bapak pagi jadi pake nya ‘’morning’’, gimana kalo 
bapak masuk siang ? 
Ss : afternoon pak. 
T : Yess, afternoon. Sekarang kita jam kan saja.  
Pagi itu jam 01- 10 yaa 
Siang 11- 16 
Sore 17-20 
Night 21- 00 
T : Kalo jam 9 itu kadang juga pake evening. 
T : Nah night di pake untuk apa pak ? 
Ss : ya malam to pak 
T : Di pakai saat mau tidur 
T : sekarang coba praktek saat saya masuk siang yaa. Saya menyapa kalian 
menjawab 
T : good afternoon students ? 
Ss : goodafternoon sir 
T : how are you ? 
Ss : i’am fine sir, and you ? 
T : i’am fine too, thankyou 
T : Bagus, jadi mulai sekarang gitu yaa. 
Ss : yaa pak 
T : sekarang kita praktek yang bedoa. Saya tunjuk salah satu yaa. ‘ hla kok diam 
semuaa’’ 
Ss : hehe 
T : hehe haha, oke you. What is your name ?  
Ss : iqbal 
121 
 
T : oke iqbal, sekarang pimpin doa. Let’s start our player. 
Ss : let’s start our prayer. Start 
Ss:Bismillahhirrohmanirrohimroditubillahirrobbawabillislammidina 
wabimuhammadinnabiyauwa rosula, robbizidni ilma warzukni fahma, aminnnn 
Ss : finish 
T : tadi kan doa berangkat, sekarang doa pulanng coba. Sekarang perempuan yaa. 
gantian 
T : you, what your name ? 
Ss : ARINA 
T : Arina let’s say our prayer 
Ss : let’s start our prayer. start 
Ss : walasri... 
Ss : finish  
T : You disini sebagai apa?  
Ss : object  
T : oke, sekarang kita masuk materi kita yang pertama adalah personal identify 
atau identitas pribadi. 
T : personal identify mencakup apa saja ? 
Ss : nama 
T : name 
T : Nick name, setelah itu ? 
Place of birth 
Date of birth 
T : Apa lagi ? 
T : Parent  
a. Father 
b. Mother 
T : Pekerjaan /occupation 
T : Parent occupation  
a. Father 
b. Mother 
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T : School 
T : Adress 
T : hobby 
T : oke sekarang isi data diri kalian di sini 
Ss : nggih pak. 
Ss : pak, bahasa inggrisnya september apa pak ? 
T : oke kita inggriskan dari januari aja yaa 
Jan feb march april may jun july august september october november december 
Ss : terimakasih pak 
T : apa lagi?  
Ss : membaca apa pak ? 
T : Reading 
T : hobby apa saja to yang bisa kalian lakukan ? contoh playing football, reading a 
book, etc 
Ss ; kalo karyawan swasta apa pak ? 
T : private employing  
Ss : petani dan guru pak ? 
T : Farmer and teacher 
Ss : tulisan farmer gimana pak ? 
T : oke spelling. F-a-r-m-e-r 
Oh ada lagi yaa. Tambahan biodata tadi. Sibbing.  
T : Ada yang tau sibling itu apa ? 
Ss : saudara pak 
T : benar sekali sudara. 
T : sudah ? 
T : sekarang kita latihan baca tahun yaa. Sudah bisa baca tahun ? baca angka ? 
T : elevent berapa ? 
Ss : 11 
T : 8 ? 
Ss : eight  
T : speak loudly please, bicara yang keras, ngomong sing banter!  
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Ss : eight pak hehe 
T : sudah yaa. Kalo sudah di hapus, o yaa ini angka hanya sisipan yaa. Agar 
kalian bica baca tanggal lahir dan tahun saat nanti maju ke depan kelas 
T : number 
Angka ada 2 jenis 
a. Cardinal number atau hitungan 
Contohnya : one, two, three, ‘’28’’ twenty eight, ‘’3+5=8’’ three plus five 
is eight 
Ini semua memakai bacaan angka 
b. Ordinal numer atau angka urutan. Kalo angka urutan dalam bahasa 
indonesia biasanya ada kesatu, kedua, ketiga dan di dalam bahasa inggris 
juga ada. First, second, three, etc. 
Penulisannya juga bebeda. 
Ex : 1st, 2nd diambil 2 angka dari belakang. 
Itu namanya angka huruf, 5-12 pakainya th 
Kalau 43 di lihat angka belakangnya, jadi 3nd.  
Itu tadi angka urutan yaa,  
T : ada yang belum faham ?  
Sudah ya ? jika sudah kita coba baca angka cardinal. Teman kalian sudah ada 
yang bisa baca yaa, kalian cukup hafalkan angka 1-11 saja.  
Sekarang kita coba yaa. 
1 11 21 69 
2 12 42 82 
3  
4  
5 15  95 
6  36 
7  77 
8 18  100 
9   1000 
10 20 50 1000.000 
124 
 
 
Kalo depannya satu tinggal di tambahi teen. 
Kalau belakang nya ‘’0’’ tinggal di tambahi ty. 
Eg : 20/ twenty 
Angka 2 ada tw, 12 ada tw jan juga 20 juga twenty. 
 
Kalao 5 fiv, 15 fif dan 50 juga fifty. 
Sekarang coba 69 apa bahasa inggrisnya ? 
T : 6 apa ? 
Ss : Six 
T : 9 apa ? 
Ss : Nine 
Berarti 69 ? sixtynine 
 
T : 82 
T  : 8 apa ? 
Ss  : Eight 
T : 2 apa ? 
Ss : Two 
T : Berarti 82 ?  
Ss : eighty two 
T : 100 apa ?  
Ss : one hundred 
T : 1000 ?  
Ss : one thousand 
T : 1000.000 ?  
Ss : one million 
T : Oke silahkan di catat dan di pelajari yaa. 
T : kalo sudah minggu depan kalian praktek satu satu di depan kelas ya 
T : jangan lupa 
T : Oke saya akiri pertemuan hari ini 
125 
 
Ss : yaa pak 
T : See you tommorow?  
Ss : See you  
T : oke Wasalamualaikum warohmatullhi wabarokatuh  
Ss : waalaikumsalam warohmatullahi wabarokatuh 
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Table Data and Analysis Data 1 
Subject  : Bahasa Inggris  
Class     : VIII B 
Topic    : Short functional text  
Teacher  : Agung Bayu S.Pd.  
Date   : 22 july 2019 
Time   : 07.40- 09.00 
 
No Data Activity Dialogues Illocutionary acts Context 
De
c 
Rep Dir Exp com 
T1/D1/AB/
22.08.2019/
1 
 
Opening  T : Assalamualaikum Warohmatullahi 
Wabarokatu  
Ss : Wa‟alaikumsalam Warohmatullahi 
Wabarokatu 
   Exp   Welcoming  
Setting: In the 
classroom  
Situation: The 
teacher open that 
meeting with 
salam to the 
students  
T1/D2/AB/
22.08.2019/
1 
 
 T : Good Morning, class?  
Ss : Good Morning, ser. 
   Exp   Welcoming  
Setting: In the 
classroom  
Situation: after the 
teacher gave 
salam, the teacher 
greet the sstudents 
by english greeting  
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T1/D3/AB/
22.08.2019/
1 
 
 T : How are you today?  
Ss : I’m fine, thankyou and you? 
     Welcoming  
Setting: In the 
classroom  
Situation: The 
teacher greet the 
students again by 
asked about 
condition 
T1/D4/AB/
22.08.2019/
1 
 
 T : I’m fine too, thank you  
 
 Rep     Confirming  
Setting: In the 
classroom  
Situation: The 
teacher 
confirmation about 
the student’s asked  
T1/D5/AB/
22.08.2019/
1 
 
 T : oke, let’s start meeting today with 
say basmallah togerther?   
Ss ; bismillahhirrohmanirrohim 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
the student 
T1/D6/AB/
22.08.2019/
1 
 
 T : Have you breakfast? Sudahkah 
kalian sarapan? Sarapan?  
S : yes, sudah 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
all of students 
about have 
breakfast or not.  
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T1/D7/AB/
22.08.2019/
1 
 
 T : siapa yang tidak berangkat ? 
Ss : nihil pak 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
all of students 
about presensi 
T1/D8/AB/
22.08.2019/
1 
 
 T : oke, sekarang kita mulai pelajaran 
hari ini 
Ss : ya pak 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
the student to start 
the lesson 
T1/D9/AB/
22.08.2019/
1 
 
 T : ada yang punya buku ? 
Ss : punya to pak. Kan buat belajar 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
all of students have 
book or not 
T1/D10/AB
/22.08.2019
/1 
 
 T : benar.  
 
 Rep     Confirming  
Setting : in the 
classroom 
Situation : the 
teacher 
confirmation about 
the answer student 
T1/D11/AB  T : di dalamnya ada apa ?   Dir    Asking  
129 
 
/22.08.2019
/1 
 
Ss ; tulisan pak Setting: In the 
classroom  
Situation: The 
teacher asked the 
all of students in 
the book 
T1/D12/AB
/22.08.2019
/1 
 
 T : yaa, tulisan di situ berbentuk apa ? 
Ss : text 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
all of students in 
the book shaped 
writing 
T1/D13/AB
/22.08.2019
/1 
 
Exsploratio
n  
T :Seperti dalam materi kita ada hari 
ini, yaitu text.  
 
 Rep     Confirming  
Setting : in the 
classroom 
Situation : the 
teacher 
confirmation about 
the answer student 
about text 
T1/D14/AB
/22.08.2019
/1 
 
 T : Ada yang pernah dengar text?  
Ss : pernah 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
all of students 
familiar with the 
130 
 
text. 
T1/D15/AB
/22.08.2019
/1 
 
 T : Apa itu text?  
Ss : berkaitan dengan tulisan 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
all of students 
what is text ? 
T1/D16/AB
/22.08.2019
/1 
 
 T : now let’s discuss, we are going to 
disccus about short fungsional text.  
 
 Rep     Confirming  
Setting : in the 
classroom 
Situation : the 
teacher 
confirmation about 
short fungsional 
text 
T1/D17/AB
/22.08.2019
/1 
 
 T : Apa itu short fungsional text ? 
Ss ; text yang pendek pak 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
all of students 
what is short 
fungsional text ? 
T1/D18/AB
/22.08.2019
/1 
 
 T : benar text fungsional text adalah 
teks pendek yang memiliki fungsi, 
makna dan tujuan tertentu yang di 
 Rep     Explaining  
Setting: In the 
classroom  
Situation: The teacher 
explain about short 
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gunakan dalam kehidupan sehari hari.  
 
fungsional text.  
 
T1/D19/AB
/22.08.2019
/1 
 
 T : Ada beberapa contoh short 
fungsional text diantaranya : 
Notice : command, caution, 
information, prohibition 
Short message 
Letter 
Greeting card 
Announcement 
Shooping list 
Advertisement 
Invitation : wedding invitation, 
birthday invitation. 
Kita bahas dari awal dulu, yang 
pertama adalah notice.  
 
 Rep     Explaining  
Setting: In the 
classroom  
Situation: The 
teacher explain 
about the kind of 
short fungsional 
text.  
T1/D20/AB
/22.08.2019
/1 
 T : Apa arti notice ? 
Ss : pemberitauan pak 
  Dir    Asking  
Setting: In the 
classroom  
132 
 
 Situation: The 
teacher asked 
about notice  
T1/D21/AB
/22.08.2019
/1 
 
 T : benar, notice adalah pemberitauan. 
Di dalam nitice di bagi menjadi 
command/ perintah, 
caution/peringatan, 
information/imformasi, dan 
prohibition/ larangan. Kita bahas dari 
command/ perintah.  
 
 Rep     Confirming  
Setting : in the 
classroom 
Situation : the 
teacher 
confirmation about 
the exsplanation of 
notice and give the 
example 
T1/D22/AB
/22.08.2019
/1 
 
 T : Ada yang tau comand itu apa ? 
 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked 
about command 
T1/D23/AB
/22.08.2019
/1 
 
 T : command artinya perintah. Itu 
berarti notice command berarti 
pemberitauan yang bersifat 
memerintah. Notice command 
biasanya memerintah orang atau 
 Rep     Explaining  
Setting: In the 
classroom  
Situation: The 
teacher explain 
about command 
and the example 
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pembaca untuk melakukan apa yang 
ada dalam notice tersebut.  
Contohnya :  
Notice  
Keep the door closed 
Berarti menyuruh untuk menutup 
pintu setelah membukanya. 
Silent 
 
T1/D24/AB
/22.08.2019
/1 
 
 Exam in progrees 
T : Artinya apa ? 
Ss : di larang berisik pak, karena ada 
ujian 
 Rep     Confirming  
Setting : in the 
classroom 
Situation : the 
teacher 
confirmation about 
the exsplanation of 
notice and 
confimation about 
the answer 
T1/D25/AB
/22.08.2019
/1 
 
 T : benar, setelah itu kita bahas Notice 
: caution 
T : ada yang tau caution apa ? 
Ss : tidak pak 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked 
exsplain caution 
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T1/D26/AB
/22.08.2019
/1 
 
 T : Caution berarti peringatan. Notice 
caution ini di gunakan untuk 
memberitahukan adanya sebuah 
peringatan. Fungsi dari notice caution 
yakni untuk memperingatkan orang 
atau pembaca agar berhati hati atas 
apa yang tercantum dalam notice 
tersebut. 
Contoh :  
memperingatkan bahwa lantai itu 
licin 
Caution  
wet the floor 
 
 Rep     Explaining  
Setting: In the 
classroom  
Situation: The 
teacher explain 
about caution the 
the example 
T1/D27/AB
/22.08.2019
/1 
 
 T : lalu notice prohibition berarti 
pemberitauan yang bersifat larangan. 
Notice prohibition in melarang orang 
untuk tidak melakukan apa yang 
tercamtum dalam notice tersebut 
 Rep     Explaining  
Setting: In the 
classroom  
Situation: The 
teacher explain 
about notice 
prohibition 
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T1/D28/AB
/22.08.2019
/1 
 
 T : Contohnya apa ? ada yang tau ?  
Ss : staff only 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The teacher 
asked the students 
about example of 
notice prohibition  
 
T1/D29/AB
/22.08.2019
/1 
 
 T : yaa, berarti selain karyawan di 
larang masuk. 
 
 Rep     Confirming  
Setting: In the 
classroom  
Situation: The 
teacher 
confirmation about 
the student’s asked  
T1/D30/AB
/22.08.2019
/1 
 
 T :  Notice information  
 
 Rep     Confirming  
Setting: In the 
classroom  
Situation: The 
teacher 
confirmation about 
the student’s asked  
T1/D31/AB
/22.08.2019
/1 
 
 T : Berarti infor ? 
Ss : masi 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
students about 
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information 
T1/D32/AB
/22.08.2019
/1 
 
 T : apa ? 
Ss : informasi pak 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
students about 
information 
T1/D33/AB
/22.08.2019
/1 
 
 T : bisaa, informasi tentang 
pengambilan rapot dll yaa 
Ss : yaa pak 
Ss :  informasi tentang toko buka dan 
tutup jam berapa. 
 Rep      Confirming  
Setting: In the 
classroom  
Situation: The 
teacher 
confirmation about 
the student’s asked  
T1/D34/AB
/22.08.2019
/1 
 
 T : kita lanjutkan tang ke 2. short 
message  
 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
next material 
T1/D35/AB
/22.08.2019
/1 
 
 T : Short message artinya pesan 
singkat, dapat berupa sms, e-mail, dan 
memo.  
Contohnya  
My honey 
 Rep     Explaining  
Setting: In the 
classroom  
Situation: The 
teacher explain 
about short 
message 
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Before going to school, please 
bring your luch. Don’t forget to 
bring your money on the desk. 
Your mom. 
 
T1/D36/AB
/22.08.2019
/1 
 
 T : setelah pesan singkat sekarang kita 
ke 3. Letter.  
 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
next material 
T1/D37/AB
/22.08.2019
/1 
 
 T : Sudah tidak asing yaa ? apa itu 
letter ? 
Ss :surat 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The teacher 
asked the students 
about letter 
 
T1/D38/AB
/22.08.2019
/1 
 
 T : Letter berarti surat. Surat dapat di 
bedakan menjadi beberapa macam 
yakni formal letter(surat formal) dan 
informal letter (surat informal), 
bussines letter dan lain lain. 
Contoh surat informal 
 Rep     Explaining  
Setting: In the 
classroom  
Situation: The 
teacher explain 
about short 
message 
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Dear ana  
Good afternoon my best fiend, 
how are you ? i really miss you. The 
last time we meet when we graduated 
from senior high school. How about 
your study in usa ? are you happy 
studying there ?  
Anna, i have new good news. next 
mont i wiill go to usa. I get schoolarshi[ 
to take my short course . hopefull we 
can meet there. I think thats all for 
now. I will be waiting for your reply. 
Cheers 
Efaaan 
 
T1/D39/AB
/22.08.2019
/1 
 
 T : surat tersebut dari siapa ? 
Ss : dari efan pak 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
students about the 
letter from ? 
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T1/D40/AB
/22.08.2019
/1 
 
 T : di tujukan untuk ? 
Ss : anna 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
students about the 
letter to ? 
T1/D41/AB
/22.08.2019
/1 
 
 T : isi surat tersebut ? 
Ss : bertemu dengan efan 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
students about 
meaning of letter 
T1/D42/AB
/22.08.2019
/1 
 
 T : nggih benar, kita lanjutkan yang 
ke 4. greeting card  
Ss : kartu ucapan pak 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
next material 
T1/D43/AB
/22.08.2019
/1 
 
 T: benar Greeting card adalah kartu 
ucapan. Kartu ucapan di gunakan 
untuk mengucapkan sesuatu kepada 
seseorang lewat sebuah kartu 
Contoh : 
Happy mother’s day 
 Rep     Explaining  
Setting: In the 
classroom  
Situation: The 
teacher explain 
about greeting card 
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I love you mom, i hope you always 
happy. Happy mother day mom. Be 
gratefull to all  
Love you 
 
T1/D44/AB
/22.08.2019
/1 
 
 T : itu tadi contoh ucapan hari ibu,  
 
 Rep     Confirming  
Setting: In the 
classroom  
Situation: The 
teacher 
confirmation about 
the student’s asked 
T1/D45/AB
/22.08.2019
/1 
 
 T : kalo contoh ulang tahun gimana ? 
Happy birthday 
Happy birthday to the world’s best 
mommy 
If all the world’s best mommy  
Were lined up side by each and i were 
asked to take my pick. 
Trush me. I’d pick a peach. 
Be better mom.. 
 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
next material and 
request the student 
make example  
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T1/D46/AB
/22.08.2019
/1 
 
 T : itu tadi yaa contohnya sekarang 
kita ke 5 yaitu 
 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
next material 
T1/D47/AB
/22.08.2019
/1 
 
 T :  5. announcement  
 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
next material 
T1/D48/AB
/22.08.2019
/1 
 
 T : apa itu announcement ? 
Ss : pengumuman 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
students about 
explanation of 
announcement 
T1/D49/AB
/22.08.2019
/1 
 
 T : Announcement artinya 
pengmuman. Biasanya di temui di 
public area (ruang publik) at school 
(di sekolah) at hospital (di rumah sakit 
) 
 
 Rep     Explaining  
Setting: In the 
classroom  
Situation: The 
teacher explain 
about 
announcement 
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T1/D50/AB
/22.08.2019
/1 
 
 T : Contoh Announcement apa ? 
Ss : pengumuman libur pak, di sekolah 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
students about 
example of 
announcement 
T1/D51/AB
/22.08.2019
/1 
 
 T : bisa. Apa lagi ? 
Ss : tidak boleh berisik saat di rumah 
sakit. 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
students about 
example of 
announcement 
T1/D52/AB
/22.08.2019
/1 
 
 T : yaa benar 
Ss : kalo contoh di publik area apa pak ? 
 Rep     Confirming  
Setting: In the 
classroom  
Situation: The 
teacher 
confirmation about 
the student’s asked 
T1/D53/AB
/22.08.2019
/1 
 
 T : contonya gini, di larang parkir. 
Bisa. Di larang merokok di jalan juga 
bisa.  
Sekarang nomer 6. shooping list 
 Rep     Explaining  
Setting: In the 
classroom  
Situation: The 
teacher explain 
about example 
143 
 
Ss : saya tau pak kalo belanja buat tulisan shooping list 
T1/D54/AB
/22.08.2019
/1 
 
 T : yaa Shooping list artinya daftar 
belanja. Merupakan daftar yang di 
tulis atau di rencanakan sebelum di 
apergi berbelanaja. 
Contoh : 
Shooping list 
1. Bread 
2. 2 kg wheat flour 
3. 1kg egg 
4. 1 liter milk 
5. 2 bananas 
6. 1 chesee 
7. 1 kiwi 
8. 3 apples 
 
 Rep     Explaining  
Setting: In the 
classroom  
Situation: The 
teacher explain 
about shooping list 
T1/D55/AB
/22.08.2019
/1 
 
 T : jadi daripada lupa kita harus buat 
shooping list yaa, biar pas belanja 
tidak binggung 
 Rep     Explaining  
Setting: In the 
classroom  
Situation: The 
teacher explain 
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 about shooping list 
T1/D56/AB
/22.08.2019
/1 
 
 T : Setelah itu ke 7. advertisement 
Artinya iklan. Biasanya dapat kita 
umpai melalui media cetak dan media 
elektronik 
Ss : contohnya apa pak ? 
Contoh : diskon di dalam toko 
 Rep     Explaining  
Setting: In the 
classroom  
Situation: The 
teacher explain 
about 
advertisement 
T1/D57/AB
/22.08.2019
/1 
 
 T : sudah ya ?  
Ss : belum pak 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The teacher 
asked the students 
about material 
 
T1/D58/AB
/22.08.2019
/1 
 
 T : o yaa kan ada 9 yaa. Kita percepat 
saja 9. Invitation 
 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
next material 
T1/D59/AB
/22.08.2019
/1 
 
 T : Invitation artinya undangan. 
Biasanya undangan dapat di gunakan 
untuk mengundang keluarga, teman, 
dan orang yang kita ingin undang 
 Rep     Explaining  
Setting: In the 
classroom  
Situation: The 
teacher explain 
about invitation 
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untuk menghadiri suatu acara. 
 
T1/D60/AB
/22.08.2019
/1 
 
Confirmati
on  
T : any question ? 
Ss : no 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
students about 
have a question or 
not 
T1/D61/AB
/22.08.2019
/1 
 
Closing  T : kalo gitu kita sudahi pertemuan 
hari ini. 
 
    Co
m  
Promising  
Setting: In the 
classroom  
Situation: The 
teacher promise 
that the teacher 
will be meet again 
in the next 
meeting. 
T1/D62/AB
/22.08.2019
/1 
 
 T : mohon maaf jika ada kata yang 
kurang tepat 
Ss : ya pak 
    Co
m  
Promising  
Setting: In the 
classroom  
Situation: The 
teacher promise 
that the teacher 
will be meet again 
in the next 
meeting. 
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T1/D63/AB
/22.08.2019
/1 
 
 T :  see you tomorrow  
Ss : see you 
    Co
m 
Promising  
Setting: In the 
classroom  
Situation: The 
teacher promise 
that the teacher 
will be meet again 
in the next 
meeting.  
T1/D64/AB
/22.08.2019
/1 
 
 T : wassalamualaikum 
warohmatulllahi wabarokatuh  
Ss :waalaikum salam warohmatullahi 
wabarokatuh 
 
   Dir  Leaving  
Setting: In the 
classroom  
Situation: The 
teacher close the 
meeting with 
“salam”.  
 
Notes  
T1 : number of transcript   T: English teacher   Dec :declaratives  
AB : teachers name initial   S: student    Rep :representatives  
22.08.19 : date of datum   Ss : Students    Exp : expressives  
1 : page of transcript        Dir :directives  
D2 : number of datum in data table      Com :commissives 
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Table Data and Analysis Data 2 
Subject  : Bahasa Inggris  
Class   : VII A 
Topic   : Morning Greeting 
Teacher  : Abidin Ulul S.Pd  
Date   : 22 july 2019 
Time   : 09.00- 10.40 
 
No Date Activity Dialogues Illocutionary Context 
Dec Rep Dir Exp com 
T2/D1/AB/
22.08.2019/
1 
 
Opening  T : Assalamualaikum 
Warohmatullahi Wabarokatu  
Ss : Wa‟alaikumsalam 
Warohmatullahi Wabarokatu 
   Exp   Welcoming  
Setting: In the 
classroom  
Situation: The 
teacher open that 
meeting with 
salam to the 
students 
T2/D2/AB/
22.08.2019/
1 
 
 T : Good Morning, everybody ?  
Ss : Good Morning pak 
   Exp   Welcoming  
Setting: In the 
classroom  
Situation: The 
teacher open that 
meeting with 
salam to the 
students 
T2/D3/AB/  T : Nah, pada pertemuan kemarin   Dir    Asking  
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22.08.2019/
1 
 
itu, ada pr gak?  
Ss : Tidak pak. 
Setting: In the 
classroom  
Situation: The 
teacher asked the 
all of students 
about homework 
lastweek 
T2/D4/AB/
22.08.2019/
1 
 
Exsploratio
n  
T : Ya sudah, sekarang catat ‘’ 
Morning Greeting’’ atau salam pagi 
Ss : apa itu pak 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
the student 
T2/D5/AB/
22.08.2019/
1 
 
 T : Ayo di tulis, kalo pelajaran 
bapak harus nulis yaa, bisa nga 
bisa. Ayoo di tulis.  
 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
the student 
T2/D6/AB/
22.08.2019/
1 
 
 T : Sudah ? 
Ss : Belum pak 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
all of students 
about material 
T2/D7/AB/
22.08.2019/
1 
 T : ini morning greeting, mulai 
sekarang setiap saya masuk ke 
 Rep     Explaining  
Setting: In the 
classroom  
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 kelas akan menyapa dengan ‘’ good 
morning’’ dan kalian harus 
menjawab ‘’ good moring sir’’. 
Tapi Kalo yang menyapa ibu guru 
beda lagi jawabnya bukan ‘’sir’’ 
tapi ‘’mam’’. Ya ? 
Ss : iyaa pak 
Situation: The 
teacher explain 
about the student 
with material 
morning greeting 
T2/D8/AB/
22.08.2019/
1 
 
 T : Lalu saya akan menanya kabar 
kalian dengan ‘’ how are you this 
morning ? ‘’ kalian harus 
menjawab dengan ‘’ i’am fine sir, 
and you ? artinya ‘’ bagaimana 
kabarmu pagi ini ?’’ kalian 
menjawab ‘’ saya juga baik pak, 
bagaimana denganmu ?’’ let’s start 
the lesson. Mari kita mulai 
pelajaran hari ini. Lalu kalian 
menjawab okey gitu ya  ? paham ?  
Ss : iyaa pak 
   Dir    Requesting 
Setting: In the 
classroom  
Situation: The 
teacher request 
the students with 
material morning 
greeting 
T2/D9/AB/  T: terus nanti kalian saya tunjuk   Dir    Explaining  
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22.08.2019/
1 
 
acak harus memimpin doa dengan 
menggunakan bahasa inggris, let’s 
say our prayer. Mari kita mulai 
pelajaran hari ini. Setelah teman 
teman kailan siap terus bilang 
Start, mulai lalu setelai selesai 
finish. Begitu juga di akhir 
pelajaran. Harus berdoa memimpin 
doa dengan bahasa inggris. 
 
Setting: In the 
classroom  
Situation: The 
teacher explain 
about the student 
with material 
morning greeting 
and lead the prayer 
T2/D10/AB
/22.08.2019
/1 
 
 T: sudah ? kalo sudah ulangi 
setelah saya. 
 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
the student 
T2/D11/AB
/22.08.2019
/1 
 
 T : Good morning 
 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
the student 
T2/D12/AB
/22.08.2019
 T : Sama sama, Good morning   Dir    Requesting  
Setting : in the 
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/1 
 
Ss : good morning classroom 
Situation : the 
teacher request to 
the student 
T2/D13/AB
/22.08.2019
/1 
 
 T: sir, 
Ss:  sir, 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
the student 
T2/D14/AB
/22.08.2019
/1 
 
 T : mam  
Ss : mam 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
the student 
T2/D15/AB
/22.08.2019
/1 
 
 T : Siapa tadi yang bacanya ser. Sir 
yaa bukan ser 
 
 Rep     Confirming  
Setting : in the 
classroom 
Situation : the 
teacher 
confirmation about 
student talks 
T2/D16/AB
/22.08.2019
/1 
 
 T : How are you ? 
Ss : How are you 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
the student 
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T2/D17/AB
/22.08.2019
/1 
 
 T : How, bukan ho tapi how 
 
 Rep     Confirming  
Setting : in the 
classroom 
Situation : the 
teacher 
confirmation about 
students talks 
T2/D18/AB
/22.08.2019
/1 
 
 T : how are you this morning ? 
Ss : How are you this morning 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
the student 
T2/D19/AB
/22.08.2019
/1 
 
 T : I’am 
SS : I’AM 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
the student 
T2/D20/AB
/22.08.2019
/1 
 
 T:  I’am. Jangan iyam yaa i’am  
 
 Rep     Confirming  
Setting : in the 
classroom 
Situation : the 
teacher 
confirmation about 
students talks 
T2/D21/AB
/22.08.2019
/1 
 T : fine 
Ss : fine 
  Dir    Requesting  
Setting : in the 
classroom 
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 Situation : the 
teacher request to 
the student 
T2/D22/AB
/22.08.2019
/1 
 
 T : Thank you 
Ss : Thank you 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
the student 
T2/D23/AB
/22.08.2019
/1 
 
 T :  ujung lidah ada di ujung gigi, 
thank you, and you ? Kalimat 
pertanyaan sama kalimat 
pernyataan beda cengkok nya yaa. 
Kalo kaliamat pertanyaan lebih 
panjang belakangnya. Kalo 
pernyataan lebih pendek.  How are 
you this morningg ? and you ? Yaa 
?jadi bedakan 
 
 Rep     Confirming  
Setting : in the 
classroom 
Situation : the 
teacher 
confirmation about 
students talks 
T2/D25/AB
/22.08.2019
/1 
 
 T: i’m 
SS: I’am 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
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the student 
T2/D26/AB
/22.08.2019
/1 
 
 T : Iam fine too thank you. Bukan 
iam yaa, i’m ini namnaya apostrofi, 
untuk menyingkat kata kata di situ. 
Ss: i’am fine thank you and you  
SS: i’m 
 Rep     Confirming  
Setting : in the 
classroom 
Situation : the 
teacher 
confirmation about 
students talks 
T2/D27/AB
/22.08.2019
/1 
 
 T: fine 
SS: fine 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
the student 
T2/D28/AB
/22.08.2019
/1 
 
 T: Too 
SS: Too 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
the student 
T2/D29/AB
/22.08.2019
/1 
 
 T: Thanks 
SS: Thanks 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
the student 
T2/D30/AB
/22.08.2019
/1 
 T : Let’s start  
Ss : Let’s start 
  Dir    Requesting  
Setting : in the 
classroom 
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 Situation : the 
teacher request to 
the student 
T2/D31/AB
/22.08.2019
/1 
 
 T : The lesson 
Ss : The lesson 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
the student 
T2/D32/AB
/22.08.2019
/1 
 
 T : Okay 
Ss : Okay  
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
the student 
T2/D33/AB
/22.08.2019
/1 
 
 T : Let’s say 
Ss : Lets say 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
the student 
T2/D34/AB
/22.08.2019
/1 
 
 T : Our prayer  
Ss : Our prayer 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
the student 
T2/D35/AB
/22.08.2019
 T  :Our prayer bukan hour, atau or  Rep     Confirming  
Setting : in the 
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/1 
 
yaa tapi our bedakan yaa. 
 
classroom 
Situation : the 
teacher 
confirmation about 
students talks 
T2/D36/AB
/22.08.2019
/1 
 
 T : Our prayer 
Ss : our prayer 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
the student 
T2/D37/AB
/22.08.2019
/1 
 
 T : Start 
Ss : Start 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
the student 
T2/D38/AB
/22.08.2019
/1 
 
 T : Fisnish 
Ss : Finish 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
the student 
T2/D39/AB
/22.08.2019
/1 
 
 T : Nah sekarang kita dialog, saya 
jadi guru kalian jadi murid 
Ss : Lahh 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
the student 
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T2/D40/AB
/22.08.2019
/1 
 
 T : Hla emang saya gurunya kalian 
muridnya. 
Ss : Hehe 
 Rep     Confirming  
Setting : in the 
classroom 
Situation : the 
teacher 
confirmation about 
the subject 
T2/D41/AB
/22.08.2019
/1 
 
 T : Good morning student 
Ss : Good morning sir 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
the student 
T2/D42/AB
/22.08.2019
/1 
 
 T : How are you ? 
Ss : I’am fine thank you, and you ? 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
the student 
T2/D43/AB
/22.08.2019
/1 
 
 T : Iam fine thanks 
 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
the student 
T2/D44/AB
/22.08.2019
/1 
 
 T : sekarang kan pelajaran bapak 
pagi jadi pake nya ‘’morning’’, 
gimana kalo bapak masuk siang ? 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
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Ss : afternoon pak. 
 
teacher asked the 
all of students how 
the 
teacherexsplaining 
the material 
afternoon 
T2/D45/AB
/22.08.2019
/1 
 
 T : Yess, afternoon. Sekarang kita 
jam kan saja.  
Pagi itu jam 01- 10 yaa 
Siang 11- 16 
Sore 17-20 
Night 21- 00 
 
 Rep     Explaining  
Setting: In the 
classroom  
Situation: The 
teacher explain 
about material.  
T2/D46/AB
/22.08.2019
/1 
 
 T : Kalo jam 9 itu kadang juga pake 
evening. 
 
 Rep     Confirming  
Setting : in the 
classroom 
Situation : the 
teacher 
confirmation about 
a clock  
T2/D47/AB
/22.08.2019
/1 
 
 T : Nah night di pake untuk apa 
pak ? 
Ss : ya malam to pak 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
all of students  
159 
 
T2/D48/AB
/22.08.2019
/1 
 
 T : Di pakai saat mau tidur 
 
      
T2/D49/AB
/22.08.2019
/1 
 
 T : sekarang coba praktek saat saya 
masuk siang yaa. Saya menyapa 
kalian menjawab 
 
      
T2/D50/AB
/22.08.2019
/1 
 
 T : good afternoon students ? 
Ss : goodafternoon sir 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
all of students  
T2/D51/AB
/22.08.2019
/1 
 
 T : how are you ? 
Ss : i’am fine sir, and you ? 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
all of students  
T2/D52/AB
/22.08.2019
/1 
 
 T : i’am fine too, thankyou 
 
 Rep     Confirming  
Setting: In the 
classroom  
Situation: The 
teacher 
confirmation about 
the student’s asked 
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T2/D53/AB
/22.08.2019
/1 
 
 T : Bagus, jadi mulai sekarang gitu 
yaa. 
Ss : yaa pak 
 Rep     Confirming  
Setting: In the 
classroom  
Situation: The 
teacher 
confirmation about 
the student’s asked 
T2/D54/AB
/22.08.2019
/1 
 
 T : sekarang kita praktek yang 
bedoa. Saya tunjuk salah satu yaa. ‘ 
hla kok diam semuaa’’ 
Ss : hehe 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
the student 
T2/D55/AB
/22.08.2019
/1 
 
 T : hehe haha, oke you. What is 
your name ?  
Ss : iqbal 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
students name 
T2/D56/AB
/22.08.2019
/1 
 
 T : oke iqbal, sekarang pimpin doa. 
Let’s start our player. 
Ss : let’s start our prayer. Start 
Ss:Bismillahhirrohmanirrohimroditubi
llahirrobbawabillislammidina 
wabimuhammadinnabiyauwa rosula, 
robbizidni ilma warzukni fahma, 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
the student 
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aminnnn 
Ss : finish 
T2/D57/AB
/22.08.2019
/1 
 
 T : tadi kan doa berangkat, 
sekarang doa pulanng coba. 
Sekarang perempuan yaa. gantian 
 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
the student 
T2/D58/AB
/22.08.2019
/1 
 
 T : you, what your name ? 
Ss : ARINA 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
students name 
T2/D59/AB
/22.08.2019
/1 
 
 T : Arina let’s say our prayer 
Ss : let’s start our prayer. start 
Ss : walasri... 
Ss : finish 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
the student 
T2/D60/AB
/22.08.2019
/1 
 
 T : You disini sebagai apa?  
Ss : object 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
students  
T2/D61/AB
/22.08.2019
Elaboration  T : oke, sekarang kita masuk materi  Rep     Explaining  
Setting: In the 
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/1 
 
kita yang pertama adalah personal 
identify atau identitas pribadi. 
 
classroom  
Situation: The 
teacher explain 
about personal 
identify 
T2/D62/AB
/22.08.2019
/1 
 
 T : personal identify mencakup apa 
saja ? 
Ss : nama 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
students about 
personal identify 
T2/D63/AB
/22.08.2019
/1 
 
 T : name 
 
 Rep     Explaining  
Setting: In the 
classroom  
Situation: The 
teacher explain 
about the student 
T2/D64/AB
/22.08.2019
/1 
 
 T : Nick name, setelah itu ? 
Place of birth 
Date of birth 
 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
students about 
next part 
T2/D65/AB
/22.08.2019
/1 
 
 T : Apa lagi ? 
 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
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teacher asked the 
students about 
next part 
T2/D67/AB
/22.08.2019
/1 
 
 T : Parent  
a. Father 
b. Mother 
 
 Rep     Explaining  
Setting: In the 
classroom  
Situation: The 
teacher explain 
about the student 
T2/D68/AB
/22.08.2019
/1 
 
 T : Pekerjaan /occupation 
 
 Rep     Explaining  
Setting: In the 
classroom  
Situation: The 
teacher explain 
about the student 
T2/D69/AB
/22.08.2019
/1 
 
 T : Parent occupation  
a. Father 
b. Mother 
 Rep     Explaining  
Setting: In the 
classroom  
Situation: The 
teacher explain 
about the student 
T2/D70/AB
/22.08.2019
/1 
 
 T : School 
 
 Rep     Explaining  
Setting: In the 
classroom  
Situation: The 
teacher explain 
about the student 
T2/D71/AB
/22.08.2019
 T : Adress  Rep     Explaining  
Setting: In the 
164 
 
/1 
 
 classroom  
Situation: The 
teacher explain 
about the student 
T2/D72/AB
/22.08.2019
/1 
 
 T : hobby 
 
 Rep     Explaining  
Setting: In the 
classroom  
Situation: The 
teacher explain 
about the student 
T2/D73/AB
/22.08.2019
/1 
 
 T : oke sekarang isi data diri kalian 
di sini 
Ss : nggih pak. 
Ss : pak, bahasa inggrisnya september 
apa pak ? 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
the student 
T2/D74/AB
/22.08.2019
/1 
 
 T : oke kita inggriskan dari januari 
aja yaa 
Jan feb march april may jun july 
august september october november 
december 
Ss : terimakasih pak 
 Rep     Explaining  
Setting: In the 
classroom  
Situation: The 
teacher explain 
about the student 
T2/D75/AB
/22.08.2019
/1 
 T : apa lagi?  
Ss : membaca apa pak ? 
  Dir    Asking  
Setting: In the 
classroom  
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 Situation: The 
teacher asked the 
students about 
next material 
T2/D76/AB
/22.08.2019
/1 
 
 T : Reading 
 
 Rep     Explaining  
Setting: In the 
classroom  
Situation: The 
teacher explain 
about the student 
T2/D77/AB
/22.08.2019
/1 
 
 T : hobby apa saja to yang bisa 
kalian lakukan ? contoh playing 
football, reading a book, etc 
Ss ; kalo karyawan swasta apa pak ? 
 Rep     Explaining  
Setting: In the 
classroom  
Situation: The 
teacher explain 
about the student 
T2/D78/AB
/22.08.2019
/1 
 
 T : private employing  
Ss : petani dan guru pak ? 
 Rep     Confirming  
Setting: In the 
classroom  
Situation: The 
teacher 
confirmation about 
the student’s asked 
T2/D79/AB
/22.08.2019
/1 
 
 T : Farmer and teacher 
Ss : tulisan farmer gimana pak ? 
 Rep     Confirming  
Setting: In the 
classroom  
Situation: The 
teacher 
confirmation about 
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the student’s asked 
T2/D80/AB
/22.08.2019
/1 
 
 T : oke spelling. F-a-r-m-e-r 
Oh ada lagi yaa. Tambahan biodata 
tadi. Sibbing.  
 
 Rep     Confirming  
Setting: In the 
classroom  
Situation: The 
teacher 
confirmation about 
the student’s asked 
T2/D81/AB
/22.08.2019
/1 
 
 T : Ada yang tau sibling itu apa ? 
Ss : saudara pak 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
students about 
sibling 
T2/D82/AB
/22.08.2019
/1 
 
 T : benar sekali sudara. 
 
 Rep     Confirming  
Setting: In the 
classroom  
Situation: The 
teacher 
confirmation about 
the student’s asked 
T2/D83/AB
/22.08.2019
/1 
 
 T : sudah ? 
 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
students about 
next material 
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T2/D84/AB
/22.08.2019
/1 
 
 T : sekarang kita latihan baca 
tahun yaa. Sudah bisa baca tahun ? 
baca angka ? 
 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
students about 
number 
T2/D85/AB
/22.08.2019
/1 
 
 T : elevent berapa ? 
Ss : 11 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
students about 
number 
T2/D86/AB
/22.08.2019
/1 
 
 T : 8 ? 
Ss : eight 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
students about 
number 
T2/D87/AB
/22.08.2019
/1 
 
 T : speak loudly please, bicara yang 
keras, ngomong sing banter!  
Ss : eight pak hehe 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
speak loudly 
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T2/D88/AB
/22.08.2019
/1 
 
 T : sudah yaa. Kalo sudah di hapus, 
o yaa ini angka hanya sisipan yaa. 
Agar kalian bica baca tanggal lahir 
dan tahun saat nanti maju ke depan 
kelas 
 
 Rep     Confirming  
Setting: In the 
classroom  
Situation: The 
teacher 
confirmation about 
the student’s asked 
T2/D89/AB
/22.08.2019
/1 
 
 T : number 
Angka ada 2 jenis 
a. Cardinal number atau 
hitungan 
Contohnya : one, two, three, 
‘’28’’ twenty eight, ‘’3+5=8’’ 
three plus five is eight 
Ini semua memakai bacaan 
angka 
b. Ordinal numer atau angka 
urutan. Kalo angka urutan 
dalam bahasa indonesia 
biasanya ada kesatu, kedua, 
 Rep     Explaining  
Setting: In the 
classroom  
Situation: The 
teacher explain 
about number 
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ketiga dan di dalam bahasa 
inggris juga ada. First, 
second, three, etc. 
Penulisannya juga bebeda. 
Ex : 1st, 2nd diambil 2 angka 
dari belakang. 
Itu namanya angka huruf, 5-
12 pakainya th 
Kalau 43 di lihat angka 
belakangnya, jadi 3nd.  
Itu tadi angka urutan yaa,  
 
T2/D90/AB
/22.08.2019
/1 
 
Confirmati
on  
T : ada yang belum faham ?  
Sudah ya ? jika sudah kita coba 
baca angka cardinal. Teman kalian 
sudah ada yang bisa baca yaa, 
kalian cukup hafalkan angka 1-11 
saja.  
Sekarang kita coba yaa. 
 Rep     Explaining  
Setting: In the 
classroom  
Situation: The 
teacher explain 
about number 
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1 11 21 69 
2 12 42 82 
3  
4  
5 15  95 
6  36 
7  77 
8 18  100 
9   1000 
10 20 50 1000.000 
 
Kalo depannya satu tinggal di 
tambahi teen. 
Kalau belakang nya ‘’0’’ tinggal di 
tambahi ty. 
Eg : 20/ twenty 
Angka 2 ada tw, 12 ada tw jan juga 
20 juga twenty. 
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Kalao 5 fiv, 15 fif dan 50 juga fifty. 
Sekarang coba 69 apa bahasa 
inggrisnya ? 
 
T2/D91/AB
/22.08.2019
/1 
 
 T : 6 apa ? 
Ss : Six 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
students about 
material 
T2/D92/AB
/22.08.2019
/1 
 
 T : 9 apa ? 
Ss : Nine 
Berarti 69 ? sixtynine 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
students about 
material 
T2/D93/AB
/22.08.2019
/1 
 
 T : 82 
 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
students about 
material 
T2/D94/AB
/22.08.2019
 T  : 8 apa ?   Dir    Asking  
Setting: In the 
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/1 
 
Ss  : Eight classroom  
Situation: The 
teacher asked the 
students about 
material 
T2/D95/AB
/22.08.2019
/1 
 
 T : 2 apa ? 
Ss : Two 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
students about 
material 
T2/D96/AB
/22.08.2019
/1 
 
 T : Berarti 82 ?  
Ss : eighty two 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
students about 
material 
T2/D97/AB
/22.08.2019
/1 
 
 T : 100 apa ?  
Ss : one hundred 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
students about 
material 
T2/D98/AB
/22.08.2019
/1 
 T : 1000 ?  
Ss : one thousand 
  Dir    Asking  
Setting: In the 
classroom  
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 Situation: The 
teacher asked the 
students about 
material 
T2/D99/AB
/22.08.2019
/1 
 
 T : 1000.000 ?  
Ss : one million 
  Dir    Asking  
Setting: In the 
classroom  
Situation: The 
teacher asked the 
students about 
material 
T2/D100/A
B/22.08.20
19/1 
 
 T : Oke silahkan di catat dan di 
pelajari yaa. 
 
 
  Dir    Requesting  
Setting : in the 
classroom 
Situation : the 
teacher request to 
next sesion 
T2/D101/A
B/22.08.20
19/1 
 
 T : kalo sudah minggu depan kalian 
praktek satu satu di depan kelas ya 
 
    Co
m  
Promising  
Setting: In the 
classroom  
Situation: The 
teacher promise 
that the teacher 
will be meet again 
in the next 
meeting. 
T2/D102/A
B/22.08.20
19/1 
 T : jangan lupa     Co
m  
Promising  
Setting: In the 
classroom  
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 Situation: The 
teacher promise 
that the teacher 
will be meet again 
in the next 
meeting. 
T2/D103/A
B/22.08.20
19/1 
 
Closing  T : Oke saya akiri pertemuan hari 
ini 
Ss : yaa pak 
    Co
m  
Promising  
Setting: In the 
classroom  
Situation: The 
teacher promise 
that the teacher 
will be meet again 
in the next 
meeting. 
T2/D104/A
B/22.08.20
19/1 
 
 T : See you tommorow?  
Ss : See you 
    Co
m  
Promising  
Setting: In the 
classroom  
Situation: The 
teacher promise 
that the teacher 
will be meet again 
in the next 
meeting. 
T2/D105/A
B/22.08.20
19/1 
 
 T : oke Wasalamualaikum 
warohmatullhi wabarokatuh  
Ss : waalaikumsalam warohmatullahi 
  Dir    Leaving  
Setting: In the 
classroom  
Situation: The 
teacher close the 
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wabarokatuh meeting with 
“salam”. 
 
Notes  
T1 : number of transcript   T: English teacher   Dec :declaratives  
AU : teachers name initial   S: student    Rep :representatives  
22.08.19 : date of datum   Ss : Students    Exp : expressives  
1 : page of transcript        Dir :directives  
D2 : number of datum in data table      Com :commissives 
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